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One of six staff development training aanaals^or 
career gu^d^nce* infusion in the elementary school curriculuay(K-6J ^ 
this manual focuses on the curricalua design of a comprehensive 
career guidance program.' It is divided into the fcllowing five 'major 
sections: (1) a list of the major goals and activities covered in the 
manual; (2) an overview phart displaying the goals, concfepts, time, 
process, and instructional mode of each activi^ty; (3) specific 
directions for each activity, including dbjectives, preparation 
requirements, an^ aa terials/equipment requirements; (U) leader's 
summaries presenting the background information needed to lead the 
activities; and (5) participant worksheets and handouts which, in 
this manual^ include a list by grade level of all the objectives and 
competencies identified by the Georgia Comprehensive career Guidance 
Project, and organized under three domains (interpersonal * 
effectiveness; work and life skills; and life career planning). (See 
CE Ol'^ 130 for the final rep<Drt of this project.) The four major 
goals covered by this manual include the following: an awareness of 
how career development will affect the participants* personal 
educational settiyig; an overview of a comprehensive career 
development syst^ for the eleaentary school ; the skills needed in 
utilizing a comprehensive rating scale for evaluating student 
outcomes; and the skills needed in developing activities to meet 
career development objectives. In addition tc the other five staff 
development training manuals (CE 018 JUO-^UU) , a career guidance 
methods guide for grades K-6 (CE 018 137) is availabl(e. (BkJ) 
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GOALS 

■ > 

Goal 1: Participants will gain .an awareness of jppw career development 
will affect their personal educational setting. 



Activity 1 
Activity 2 
Activity 3 
Activity 4 



Competency based Introductions 
Workshop Overview 
Focus on Personal AB'C's 
Focus on Personal Gains 



Goal 2: Participants will gain an overview of a comprehensive career 
development system foir the elementary school. 



Activity 1: 
Activity 2: 
Acolvlt^ 3: 
Activity 4: 
Activity 5: 



The Domains, Goals, Competencies, and Indicators 
"What's (Already) Happening" 
Competencies and Indicators 
Workshop Competencies and Indicators 
Writing Performance Indicators 



Goal 3: Participants will learn skills in utilizing a comprehensive 
rating scale far evaluating student outcomes. 

Activity 1:' Ratings by Domain 
Activity 2: The Developmental Profile 



i 



Goal 4: Participants will learn skills in , developing activities to 
meet career development 'objectives. 



Activity 1: Experiencing an Activity • 

^ Activity 2: ^ocus on Steps in^Creating Competency-based 
Activities . i " 

Activity 3: Activity Adaptation 

Activity 4: Writing an Activity ^ ^ 

Activity 5: Closing Exercise ' ^ # ' 
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OVERVIEW 



Goal • ' 

To gain an avare- 
nesB of bcv career, 
dcvelopient will 
affect ,per8on'al 
educational settings 



Concepts 

ABCparadlgn, gains 



Activities 

^Introducing with 
cofl^etencles 

^looking at th$ 
ovenlew , 

*focuslng on per- 
sonal ABC's 

*focu8lng on per- 
sonal gains 



Tltte' 



20 



10 



20 



20 



Process 

writing, . 
sharing 

listening 



discussing,: 
writing 



discussing, 
writing 



Mode 



, large 



group 



large group , 



Independent 
large group 

■ / . 
small grc^p 



To gain an over- 
view of a compre- 
hensive caree^r. 
development system 
for the el^entary 
school 
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domains, goals, 
competencl'es, 
performance 
indicators 



^getting familiar 
with the b,aslc 
componint parts 



^getting familiar 
with how the com- 
petencies and per- 
formance indicators 
are Integrated 

*wrlting self com- 
petencies and in- 
dicators for the 
workshop 

•*wrltlng performam^e 
Indicatots 
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*looklng at current 30 
activities Chat ' 
meet competencies 



15 



10 



perusing 



writing, 
.discussing 

■ \ 



independent 



writing, ' Independent, 
discussing small group 



perusing, ' . independent, , 
discussing,; ' sinall, group 



Independent, 
small group 



concensi/ally ' small groi^p 
'd6cidlng, , . 
writing ■ 



Gotl ' . , Concepts ' Actlvitj:e8 

to learn skills in proficiency based 
. utilizing a conipre-' ' Atfng, develtp' 
hiQslve rating scale mental profile 
for evaliMtlng student 



Time 



' outcoies 




*learftlng tjj pro-; 20 
flciency rating 
formula and its J 
> felatlonfihip to 
* the donain areas 



Process 

exaaining,' 
discussing 



Mode ' ' 

small grdup,' 
large group 



*exaiiilning the dev- 15 
elopiDental profile ' 



examining, 
conentlng, 
questioning 



small group 
large group 



4^ 



To learn "skills .in coiDpetency-'basfe'&. , *eicperigicing an' 45 
deyjEleping activities activity activity and ex- 

to meet career dev- 'writing,,' adaptations , aolning. , 

elopment objectives • . - * ' / 

. ^ *focu8ing on steps 30 

• 'in creating com- , 
. , 'petency-based - > 
activities^ 



experiencing, triads', 
discussing ' large 'groyp 



/ 



exan^ing . 



rge group,, 



*adapt^g an activity 30 
\to fit individualized 
situations 

•*writing.an activity). 60 

/s,elf-evaluating\ ' 10 
. using ratings \ 



writing sma|l,Jroup 



writing 
evaluating 

J ' 



smail group^ 
independent; » ■ 
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ACTIVITY DIRECTIONS 



Goal Ij . Partldlpan^s will gain an awareness of how careAr devalopm^nt 
will affect their personal, educational setting. 

MATERIALS /EQUIPMENT ; 3 X 5' cards* for eacH member, masking tape, 

^ participant^ worksheets 1, 2, newsprint 

■ ^ a , 

PREPARATION^ Have tables /for working in grade levels available^' 



Activity 1: "Copipetency-based Introductions" 



S 



Objective ; Participants will gain an awareness of the. three' domaii^ 
^ ' and the concept of e'ompet^ncies. ^ ^ ' / * 

Preparation ; Have 3 X' 5* index cards and masking^ tape r^ady. Th^ 
carc^ will be used as name tags with the masking ^ape'to \ 
hold them oni/ f^' ■ ' / ' - . 

Give each p^'|t:iciF^p(r3 a carc^^^^nd ask them to put their name 
in large letters fh the, middle. From each qprrper/. instruct 
them to put .the following labels; ' wor^, relationships, 
» decision -making' and ^rade level. U?^der each labeled jcomer,^ 

instruct tU^m to put two things: 1)^ in what ^area(s) ' they feel * 
competent (p£hfer adjectives might be skilled^, good about theiif 
selvQs, comfortable)/^and 2) Irj^^hat area(f) they feel not as 
competent (not as skilled, comfortable, etc.). Do this for 
the\ thr0e domain areas and— fill in the grade level. See the 
example l^eloy. 
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It is a gobd idea to make a sample name card on newsprint 
us^.rig your own name and information basad on your personal 
/experience' to model openness and to give an example of the 
' task, . " ^ / ^ ^ 

' '.^sk participants to ^f ill out th^ir tarcis individually and then 
locate a partner to. mutually share cards. Ask participants 
to introduce their partner and share one domain along with the 
grade level taught. 

^After introductions, ask the members of the workshop to group 
themselves according to the^ following grade levels: 
""S'-Av and 5-6. If there are other personnel (counselors, 
principals, special education teachers, etc.) ask tbem 
to be with the group(s) that need mare members or in the 
grade level group that the other personnel ha^ had experience 
or interest in. 



Activity 2: '^Workshop Overview" ^ 

Objective : Participants will learn the main components of the 
Comprehensive Career-^' Guidance Project. 

Preparation : Have an overhead projector and/or chalkboard or 

newsprint on which to write out the schemata of the project. 
Read the leadet^s summary (#1) overview of the CCG. 

Present in a lecture form material in the overview summary. 
The purpose of thi^ ac.tiviiPpirS*^ not only to present the 
rationale and overall picture of the program, but also to 
prepare the par/icipants f<>t: t^ie following exercise. 

Activity 3i "Focus on Personal ABC's" 

Object ive ; Participants will individually assess their intevual 
thought processes that could cr^te anxiety, frustration, 
confusion (negative feelings) around the scope and extent of 
the CCG. 

Preparation : Be thoroughly familiar with the following elements of 
the presentation of the ABC paradigm and have read the leader's 
sammar^y (//2) on creating feelings. 

Following Is one way to present the ABC paradigm, adapt it to 
fit your own style: 
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"I'm wondering what a lot of you are feeling 
after you have lieard me talk briefly about the thxee 
doaalnsy 30 goals , 130 objectives^ 774 ' competenc4.es, 
rating forms, profiles, etc. My guess is. that if I 
w^re^yQu, I'd be feeling somewjiat aiixious and upset. 
(Put on ^ chalkboard or newsprint the following: 




."It certainly would be understandable to say to 
yourself — ' Those com|petencies , ' forms , etc. are 
making me feel anxious, upset' — what are some other 
feelings you could have? (Elicit from the partici- 
pants and fill in the A and C parts as below: 



f«e| 




"There is a missing part, though, a middle part 
^hat you most likely are quite unaware of — and that 
Is that out-of-awareness, often fuzzy B part. That 
B part is what you are saying to yourself about A. 
The B part (put a B between A and C with arrows 




"is like a cassette tape recorder on fast forward. 
Wh^t xou say to yourself is so fast and spontaneous 
that until ^you tune in to your own internal sentences, 
they are out of awareness. So, it is not A that 
CAUSES C,' but what you SAY about A in your head that 
CREATES the feelings at C. * 




r>er«r dene 



'*So now that you are aware of how you may' be 
creating the negative feelings of frustration, anger, 
confusion, etc., wliat can you do about it? There 
are several things: (1) by bringing to awareness your 
internal senteifces you will have already taken an 
important first step. Thus, the first step is rec- 
ognizing your feelings and asking yoursa^f, 'What 
did I say inside to get myself here?' fAt this 
time, ask participants to look at the participant 
worksheet //2, Activity 2, Goal 1 and to fill out the 
B part). There are other ways of dealing with B 
besides awareness, (2) Involved in most internal 
sentences that create li^^P^ve feelings are 
'cat^strophizing' and 'awfu}.izing' and going into 
the past and /or into the fixture. To* deal with 
these involves another part and that is the D or 
disputing part (go back to the chart and fill In 
as below: . 




"Basically, the D part is the disputing ol the awfulizing 
catastrophy-bullding elements in B. For example, your B 
internal sentences may be something like "^Oh no, I'll 
never be able to do all of this' writh the addition 'and 
it's horrible, awful and^ terrible that I can't.' It may 
indeed be unpleasant, annoying, and mildly frustrating, 
but it is not awful, terrible or the end of the world. 
In addition ^he words 'never' and 'always' carry an 
absolute connotation that is seldom true and feeds into 
the catastrophy-building for creating negative feelings. 
Finally, if we look at time like this: (dfaw a line, 
then an arrow for forward and one backwards 




) 



"When you go^ into the future in creating bad feelings, 
usually it is to predict doom and gloom — e.g. 'This 
is never going to stop, I'll be working on this for- 
ever.' When you go into the past, it is to ruminate 
on past bad times, gopf-ups and failures. — e.g. 'The 
last time I* took on a new project, I didn't follow- 
through, etc. ' To not create negative feelings, the 
solution^ is td sjtay right here, right now. (P*it in the 
here and now on the time line). Staying in the here 
and now can be done by focusing on what you are seeing, 
hearing and feeling right now. When you become aware of 
going to thk future or to, the past, refocus and bring 
^yourself bick to what is happening now." 

As a group, ask participants to share some of their internal 
sentences they were thinking when the workshop overview was presented. 
Discuss briefly any questions or comments. This exercise has been 
found to be an essential component to the workshop and is a companion 
to the following exercise. 

Activity 4: "Focus on Personal Gains" ^ 

Objective : Participants wll^ be ±h a small group brainstorm and 
list personal benefits from involvement in CCG. 

, Preparation : Ask participants to consider in their grade-level 
group what personal '^goodies" or gains might be in it for 
them if they become involved in the CCG program. Instruct 
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^them to brainstorm (not evaluate or throw out ideas, but 
list all possibilities).. Ask one person tp report to the 
rest of the'^groups after the lists are completed. This 
exercise involves participant vx>rksheet 2. 

Note to participants that this exercise id the flip 
side or the positive side of learning a new approach. 



r 




GOAL 2 ; Participants will gain an awareness of a comprehensive 
career development system for the elementary school. 



MATERIALS/EQUIPMENT 
PREPARATION ; Tables for small group work. 



Participant worksheets 3, 4, 5 and* 
handout #1, 2, 



Activity 1: "The Domains, Goals, Competencies and Indicators" 



Objective ; Participants will become familiar with, the basic 
iibmponent|S of a comprehensive career develcrpment system. 



Preparation ; / Ask particlpahf s to individually look over the 
domains/ and goal^ handout //I, and domains, goals, compe-* 
tended handout #2 for their appropriate grade level. 
p Instruct them ,tro find the component presented earlier in 

th^ werview, i.e/'dopain^^developmental objectives, 
competencies, tp see ht(W' they are written and formatted. 



"Actl-vity 



Objectiye : 
;oing 

ration: 




"Whatjs (Already) Happening" 



Participants will list activities they are curretifeXy 
that meet specif ic competencies, 5 



Ask particip ' 'S to look at participant worksheet 3 
and read the task JiLcctions, Instruct the group to Jpok at 
C under the Human Relations Skills Domain. A£ter everyone 
,has found r ' » hem to individually list the compet6acles, 
then wl)at activities currently in their classrooms could * 
meet the competencies and finally where in the curriculuta 
the activity is found (social studies, math, reading, etc,),- 
After they have individually filled out their sheets, tfaJk ^ 
participants to share within their small grade level grqup 
and add to their worksheets. As a large group, ask each, 
groiip to tell whether they found many activities already 'in 
use and in wh^t curriculum areas, 
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Activity 3: "Cpmpetencies and Performance Indicators" 

Objective; Participants will' become familiar with how performance 
indicators work with the. .competencies. 

Pipeparation ; Ask p^rticipant;^s to look at their participaht> 
\ handout #3. Instruct- participants to discuss" within their 
group the performance indi^iitors listed and whether the 
indicators are appropriate for their classroom population. 

Activity 4: "Workshop Competencies and Perfoi'mance Indicators" 

Objective ; Participants will wri^e individualized competencies 

and performance indicators foir their small group work within 
^ grade level groups. ^ 

/ ♦ 

Preparation ; Ask the participants to read the task directions 

for participant worksheet 4. Instruct each particiMnt to do 
this worksheet for him/herself. Discuss briefly theVkinda 
of competencies nebessary to meet the objective. These \ 
competencies could include: ' listens to opinions of others, 
has opinions and ideas formulated, accepts others ' opinions 
' and ideas (plus many others — these aire to help the 

participants get started). Instruct participants after 
compiling the* competencies to focus on the performance ^ 
indicators that could help to determine whether the 
competency has been met. Thesie jperformance indicators ml^ 
include; looks at the person talking 80% of the time; ^ 
one idea or opinion during'e. group task activity; 
disagrees or agrees without putting down others' ideas. 

Ask the participants to share their lists within their 
grade level group and to use other participants' competencies 
s and indicators if appropriate for , themselves . 

Activity 5; "Writing Performance Indicators" 

Objective ; Participants will write performance indicators 
^ within a group situation for chosen competencies. 



ation; Ask participants to turn- to their grade level 



domains, objectives and competencies handout #2. Ask them 

Ho select within their small group an objective within the 
uman Relations Skills domain. Instruct them to turn to 
the participant worksheet 5 and fill in down through the 
competencies for the chosen objective. Instruct the groups 
to then decide as a group what performance indicators 

1^ 




could be-oiged to assess whether the competencies have been 
met. Xsk the groups to select a reporter to share the 
performance indicators selected ^to the large group • upon 
completioA of the ta^k. 

As the small groups report, note how the process of . 
concensus in determin;lng performance indicators is the ^ame 
process to bet^sed in schools. , 



r 




° GOAL 3 ; Participants will learn skills in utilizing a compre- 
* ' hetisive rating scale fpr evaluating strident outcomes, 

^> . ■ ^ " . ^ 

MATERIALS/EQUIPMENT ; Participant handJnfts 4, 5^ 6 and 2. 
PREPARATIOJJ ; Tables for small group work. 



Activity 1: "Rating^by Domain" 



/ 



Objective : Participants will examine the' ratings by domain ai>d 
- learn the formula for rating, 

' ' Preparati(3h : Ask participants to look at' the Choosing a Degree 
of Profic^ncy handout M, Explain the foi ? ^or using 
the 0-3(l-6O"90% ^ Is of proficiency. Then, ask partici- 
pants to look at lieir Competency Rating Scale Form handout 
#5 for their appropriate grade lei^el. Note to the members 
that each domain has a separate sheet. Ask participants 
, to check handout #5 with #2 for the match up. 

Invite questions, comments and encourage small group 
discussion and evaluation of the rating process. 

Activity 2^ "The Developmental Profile" 

Objective : Pa^icipants will examine the developmental profile 
form for questions ^rfd comments. 



Preparation : Ask the participants to examine the developmental 
profile form, handout //7, within theli: grade level groups. 
Ask as a large group for cotmnents, questions, etc. 
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GOAL 4 ; Participants will learn skills in <fe\^^lonang activities 
to meet dareer development object ives* 

MATERIALS/EQUIPMENT : 8 x 11 1/2 blank' paper,, participant ^ 
^ J . ^ worksheets 6 and 4, handouts* 

PREPARATION : Tables for small group work. 



Activity 1: "Experiencing An Activity" . 

Objective ; Participants will experience an activity written for 
students. . * ] ' 

Preparation : Be thoroughly familiar^ with j4:he activity plans for 
^he 2-4 Activity Positive Focus. Tell the participants they 
wiim>e doing an exercise written with CCG-based goals and 
cotQpetencies.' Introduce the exercise as suggested In the 
activity plans. Af^r the, rules have been presented and , 
questions answered, ask ^he p<articip^ts to comprise their 
triad^ v;i^th members from diff^^rent grade level^ groups , as 
much as possible. Instruct the participants to put their 
three chairs in a small ^tight circle and to spread triads , 
out from each other. ..After the triads set up, ask them 
to select a^focus person. Review the rules for the listeners^ 
, Begin the two minute cycle. Aftjer the two minutes, give 

approximately two mfnutes for the listeners to process 
to the speaker what each heard. Go through the two- 
minute focus and feedback cycles lSM.1 each person has 
been the focus ^pnce.^ To finish this exercise,* ask each / 
* triad member toffhare their experience as a listener and a 
;^eaker within their small group, 

/ > Process this exercise by calling th^ g^ade level group^^ 
back together and handing ou€ the Positive Focus handout >' 
//7 written activity for participant review. Ask partlci- / 
pants to pay particular attention td the section on infus:ten 
possibilities. Discuss as a Idi^e gr<Jup">^rsonal reactjLohs 
to the exercise and infusion pps^ll?i/lities. 



I' ■ 




Actl^ty 2:. "Fqcus on Stepe:ln,^r^tltf^ > 

Objjectiv§: . f articip.^ts. will bV exposed to he .steps in creating 
. * * cdlnpetency-based activities. - ' ^ . 

^ < - _ ^ ^ ^ 

Preparation ; ^Be' thotoughly/ familiar with the St^ps worksheet.- 
Ask^ parti c«!LpaQts to lopk at their' participant worksheet 6. 
. jGp thrdtigh'^each of^ the eleven ateps individually. P6int aut 
that'thes^' ^S-^^^ are.^art of a flowing prropess and are noj^ * 
- rigidljr ordered. Pay particular J^attention to the first st/ep 
. ^ ^ and note'^w toore 'infonnatloh in $^ -2^®^ enrich. Note 
how these steps can be an iJlea'^bank. fSr ttie wiftting of ^ 
> several activities to meet spec;|ffic competenCiea. , 

• ..; - ■ ■ ■ ■ . . ./ 

Activity i 3: Activity Adaptation" / ^ \ 

• ^ '] ' ■ ■ < \ 
Objective ; Participants will adapt a competency-based activity- 

td^fit their particular clagsrOiOm situation^ ; X 

■i\ . ' ' ■ , -'^ ' ■ 

^ Preparation : Ask participants tO'-look at the sample activity fo 



their grade level, participant, handout //Q. Instruct the 
participants to go tl^rough each part of the actiVi^y fo 
and determine if afty changes for their personal teachin 
background or classroom population would be ^i^ropriate 
In8truc?t-to note changes along the left-hand margin.- 




Activity 4: "Writing an Activl^ty'* 



Objective : I^artipipants will work toother within small groupil 

e„ ....... • 

Preparation ; VAsk participants to turp to their domalns- 

objectives\competencies handout #2. Instruct the groups to ^ 
pick a domainf area and accompanying objective and competency- 

4 in wh±ch^h6y are more unfamiliar. Then, ask the participants 

to go to their participant worksheet 6 and write,^^ /the 

agreed-upon c6mpetency(ies) . Instruct the small groups co 
discuss and fill in *\heir steps worksheet using the 

X ^ selected competency (ies) . 

" / ■ ^ ■ ' . 

*^ — When the groups have completed their steps worksheet, 

give long 8 x 11 1/2 blank sTieets to each participant J 
Instruct the groups^ to concensually write an activity based 
on their selected competency (\es) using* the Steps worksheet 
as a guide.* Each group may use .any format agreed u^on. 



•I' 
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Upon co^^etlorv^ ask each, group representative to shared a 
Brief ove^rvfev of their group' s activity domain, obj^icti'^ 
and comDetencv. f 

J: 



competency. 



tiyi^ 5: "ClQsing.|!xercise'' ^ V ' < . ^ ^ 

/f Objective ; Participants wlll^ rat^ themselves using the pro- ^ 
ien.cy concfept rating scale oh their participation witl^ln 
their ^malj. groups. . ' ^ • 

Preparation ; /Adk participants to turn' back to their participant ^ 
~ iiferlc^eet^ 4 atld to read over their listed competencies and 
- p^rxormance indicators. Ask thtem to focus on the perforfiance 
indicators and to rata their individual proficiency using 
the'^CK30|t6Qr90 paradig^. Instruct them^fo make the scale 
at the QOttom of worksheet 4 and to mark the appropriate 
level. 4/ . . - 



\ 
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Leader's Sun\mary of. tM Comprehensive Career^ Guidance* (t!CG) Praject //I 

There ar^ three major domMns for^his career ^feduca^tion- pr^grami^ 
?he^e/are: . ' - ^ • 



pOMAlk - Iht«?personal skills 



, developmental s^ubgoals -Human Relations 'Slc^ills ^ 
i . ' ■ : '"^N. -Relating witTi Significant others 

-^^-Self V'alidation / ^ ^ ^ 

DOMAIN— "Work and Life Skills 



subgoals 



-Daily Living ' 
-Employability ^ . 
-Work and Leistire Environments 



DOMAIN - Life Career Planning ' , 

■ /'^ ■ ■ . 

subgoals -Planning Skilly 

-Educational Environment 
-Self Understanding 

Following is an overview chart of each domain at all grade levels 
7ith the goals, objectives and competencies delineated by number:/ 

Overview Chart 



Developmental 
Level 


K-1 


2-4 


5-6. 


Interpersonal 
• Effectiveness 
Domain 


9 Goals 
14 Objectives'^ 
76 C omp e t e n c^aA- 

^ 


9 Goals 
17 JDbjectives 
97^ Competencies . 


9 Goais 
18 Objectives 
101 Competencies 


Work and Life 
Skills Domain 


11 Goals 

22 Objectives \ 

55 Competencies 


11 Goals 

27 Objectives 

75 Competencies 


11 Goals 

17 Objectives 

59 Competencies 


Life Career 
^ Planning 
Domain - 


II 

10 Goals <- 

16 Objectives 

64 Competencies 

. - "i- 


— — 

10 ^oal^^"^ 
22 Objectives 
121 Competencies 


10 Goals 
17 Objectives 
116 Competencies 


Developmental 
Level Totals 


30 Goals 
52 Objectives 
205 Competencies 


' 30 Goals . 
&6 Objectives 
^93 Competencies 


30 Goais 
52 Objectives 
276 Competencies 



Total: 30 Goals * 1^0 0]^^^tives * 774 Competencies 



A summary of schemata Involved iq the CCG project Is presented * 
below: . ' ' . 

. ■ . 4 . ■ ■ . ■ ' ■■ 

/ SCHEMATA 

DOMAIN.\ 3 

(jpALS , ,30 

\dEVS10PMENTAL OBJECTIVErTTT 170 

COMPETENCES .774 

PERFORMANCE INDICAtORS . . .Locally 

Determined 

> 



\ 



Leader's Summary on Creating teellnga 

^. ■ . . . ^ 

A * Activityt act Ion » agent 

B -Belief about the activity, action, agent 

C - Consequences of behavior and bellef/^^. 

Rational-Emotive Therapy Is based uponj th^ ;bell^f that emotional 
disturbances are produced by our illogical or false beliefs about How 
i^e should 4>ehave In the social world. These falsie beliefs are li^cul- 
cated with In us as a result of our ability to symbolically (linguist- 
ically) Introject our parent's attitudes and Identify outselves with 
them, as well as to introject the attitudes about how we should behave 
fr'om those significant others In. our sbclal environments 

' Ellis believes there are fcwo classes of emotive reactions" which 
: we experience. The first class of emotive reactions are what Ellis 
' .calls feelings. These are essentially reactions to physical sensations 
which are experienced as either pleasant or painful reactions. Good 
examples of these kinds of reactldns are: burning your hand on a 
stove, which produces a painful reaction or drinking a' cool glass of 
iced tea after a strenuous game of tennis, which produces a pleasuraljle 
reaction. The second class of emotive reactions are lAat Ellis terms 
as emotions. Emotions are characterized by sustained thought^ about 
an action. Much"of what we call emotions are nothing more than a 
certain kind of bruised, prejudicial, or str9ngly evaluative kind of 
thought about some event which directly or Indirectly affect- us^ 
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Achieving control of our emotions can be accoittplished by rigorously 
clj^ilenging our internalized sentences and replacing them with more logical 
one's-. This entaifs changing our irrational belief structure and replacing 
it .with a more rational and relatively impersonalized belief structure* 

One way of starting to control our emotions is to recognize the 
twelve irratloxial beliefs which usually lead to self-inhibiting and self- 
limiting behavior. Once these Irrational beliefs are recognized they 
can be vigorously challenged with their logical equivalents • 

Elli3 contends that -each of these twelve irrational beliefs is 
founded upon a definitional assumption and each one of them has no 
basis in empirical fact or common sense. Adheranqe to these beliefs 
.in almost all cases i^ at the bottom of a person Vs irrational self-talkv>^ 
which actually produces the emotional disturbances, that are holding 
individuals back from achieving adequate adjustments to themselves and ^ 
life. 

The Dozen Irrational Beliefs 
Which Cteate** and Maintain Sustained Emotional Dyisfunction 

1. _ The belief that it is an absolute necessity for any human being to 

be loved or approved by virtually every significant other person in 
the community. ' 

2. The belief that one should be thproughly competent, adequate, and 
achieving in all possible respect if pne is to consider ones elf 
worthwhile. ^ 



3. The belief that certain people are bad, wicked, villainous and that 
they should be severely blamed, and punished for their villainy. 



r 



4- Ihe belief that It Is awful and catastroplilc when things are not 
the way one would very much like them to be. 

5- The belief that hul^n unhapjilness Is extemaily caused and that people 
hav^ little or no ability to control thyir sorrows and disturbances. 

6. The belief that If something Is or may be ^angerous or fearsome one 
should be terribly concerned about It and $hould keep dwelling on 
the possibility of Its occurring. 

7. The belief that It Is easleir to avoid than face certain life 
difficulties, and responsibilities. 

' % • ■ " ^ ' 

• 8. The belief that one should be dependent on others and needs someone 
stronger than oneself^ on whom to rely. 

9. The belief that one's past history Is an all- Important determiner 
o%.one s present b^vlor and that because something once strongly 
9 affected one's llJEe, It should indefinitely Jjave a similar effect 

10*. The belief that one should become qulte^upset over other people*^ ' \ 
problems and disturbances. ^ ^ 



11. 
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The belief that there Is Invariably a right/ precise, and perfect^ 
solution to human problems and that It Is catastrophic if this 
perfect solution is not found. . 

/The belief that human happiness can be achieved by Inertia and 
inaction. — ^ 



/ 

J 

Rational views on the twelve irrational beliefs are as follows: 



l.i It would be more advisable and productive for human beings to 
I concentrate on self-respect, or winning approval for practical 
purposes, and on lovlAg instead of" being loved. 

2. It Is better fbr human beings to strive to do well for their own sake ' 
rather than always trying to better than someone else. It is better to 
enjoy the activity and to learn from it rather tiian engaging in it with 
the hopes that the results will be perfect. 

3. Qertain acts are socially inappropriate or downright anti-socl^l, 
and those individuals who perform these acts are behaving out of 
ignorance or are just stupid. it is better to help them to .change 
their misguided view of life or teach them the proper social behavior 
than to severely blame or punish them. 
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It Is unfortunate that life circumstances are often not as Vft 
would like them to be, and it would be^ advisable to change or 
control conditions so they become more; satisfactory. If the 
changes or controls 'are not possible it is better Xo temporarily 
accept their existejice, . . \ ^ x ' 

5. * Human unhappiness is caused ^oy the way ii^ which we perceive and 

judge external conditions, not by the external conditions them- 
selves. People make themselves unhappy by their illogical* or 
irrational beliefs about extt^rnal events. 

6. It would be better for humand to face the dangerous situation or ^ 
feared object or situation ^nd tender it non-dangerous • When this 
is not possible one shpuld aibj^ept the Inevitable situation and 
cope with- it the best as possible. 

\ ' * ' ^ . ' 

7* All human beings must come to grips sooner or lajter with thq tasks 
and responsibilities of life." The earlier one faces and deals with 
the tasks of life the more experience one hap with solving life'9 
difficulties and the easier it is to accept responsibility for 
yourself. 

8. It*is much better to act and think independently for only you are 
i:esponsible for what you do in life. Essentially ^the more dependent 
upon dthers you are thee^ more dependent you become. ^ 

9. One can learn from past eimeriences, while not being overly attached 
to or prejudiced by them.' ^ 

v\10. It is much better to help another person deai with his problems. 

It serves no practical purpos^i to become uppet yourself for these 
are not your prpblems and what gb^ does becoming upset •^or disturbed 
do for the person with 'problems. 

« 

11. There is no such things as only one right and perfect solution to 
any problem. There are any number of pos'sible solutions, one 

* may be better than anpther under given circumstances. It is 
better to try a "number of possible solutions and see which one 
works best. * ' . ./ . . 

. . . < ' ' 

12. Humans tend to be happiest when they are virtually absorbed in 
creative pursuits, or when they ^re devoting themselves to people 
or projects outside themselves. 
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Enotlon then does not appear to exist In lt4 own right; ai:A - 
special and almost inystical entity* Emotflons and thinking aire' intlma 
Interrelated ai^ form one process and atef more accutately d^l^jctlb^d . 

as feeling-thoughts. , ; 

^ ■ ■ / ' ' -K-'. 

Human emoting has 3 major origins or pathways and theSji^'iire;' , ; 
Feelings I. Through sensor-motor pathways , t'' 

Feelings 2. Through biophysical Stimulation meditated tth'irqugh the 

tissues of the central and autonomic^ nervous ^systems. 

" < ' ■ 

-Emotions 3. Through the cognitive processes. > .■"■ ^ : ^ _ • 

The major focus of Rational-Emotive. Therapy is upon^the secondj 
class of emotive reactions k those of sustained emotions. Sustained 

emotjlons are produced by our attitudes and belief about life which ^xo- 

/ ^ ■ . ^ . ^ ■ ' 

iriigulstlcally Inculcated within us. Thinking and emoting ^ccontpany 

^ch other 4n a Jautologlqal manner. This Is because human beings are 

reared In •social organizations In which language is the main way In 

which tliey communicate their state of physical and emotional well being 

with themselves and*|§6thers. This Is especially true when we experience 

sustained Amotion. Much of our emotlpns take the form of self-talk or 

ilnternallzed sentences of an evaluat-lve nature, (We make a cognitive 

ippralsal or judgement. This self-talk frequency becoimes our emotions. 

A great deal of what we call emotions are' essentially an appraisal 

of cognitive sentiment that Is strongly slanted or biased by our pte-^ 

vlous perceptions and expediences that are highly personalized and are ^ 

often accompanied by gross psychophysiological body reactions, and that 



are likely to Induce us into taking some type of action in either a ,v , 
positive or negative direction. The Intensity and directions that we 
take Is determined by the kind of . self-talk we employ. That ii^ we 
usually employ either logical or Illogical self-talk; The ^self-talk 
^Is based upon the kinds of assumptions or beliefs we have about out 
/^^tnditlons In the world and how the world should behave In relation^ 

. tQ us. ^ / 

Emotiona3|i^Disturbances 
Emotiot|al disturbances are created and maintained as the result 
of false or illogical/belief s about an individijial's status in life or 
about the individual's relationship with the external sotial world, 
Tliese illogical beliefs are developed through early conditioning In 
life, introjected attitudes and beliefs (verbal indoctrination) and 
by autosugjgestion. - ' . / 

People with emotional dysfunctions create and maintain their ' 
disturbance by autosuggestion. Th^y reindoctrinate themselves In their 
false assumptions about their lack of self-worth by illogical self- 

talk. They linguistically hood-wiiik themselves by developing defined' 
fears and continuation of their illogical beliefs about life. 

The defined fearS and s^timents are linguistically abstracted rules 
about what i« the proper way of behaving' in society or "real social^ 
truth" which is ba&ed upon false assumptions, which are not connected 
to physical or social reality. ■ - k_ 
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/ The emotionally disturbed* itidivid< 

/ 1 

emotional responses bv his illogical at 
J \ 

through his self-talk and defici^d needi 
self-talking abilities pc 
for human survival; these areln>4%riab 
They cor^ist of such demands as the nei 
shelter, health, and freedom ^tw phys: 
Self-talking permit? the^ emotiona! 
imately tifanslate his psychological dei 
approval, success, and leisure into del 
disturbed individual has defined his di 
the false definitions of his parents o] 
abilities beautifully enable him to coi 
this" nonsensical manner even though thi 
back se definitions* 

. ^ Sustained negative emotions^are ii 
ignorance, or disturbances (biophysica! 
somatic tissues)! Rarely are:a person 
brou'ght about by an external event- Ei 
most part, generally arise from the ii 
self-t^lk about some antecedent event- 
or personalized bias^ about the antece< 
^ and maintains the sustained emotional < 




<ial creates his dysfun'ctloiiial 
ttltudes about the- human condition 



drret hl's real 
>ly x)f a physics 



8. The disturbed Individual's 

needs, or necessities 
slc^t^oV sensory nature* 
i^d for\8uff Iclent food, fluids, 
leal pain. 

lly disturbed person to llleglt- 

f 

sires like the* desire for ,love, 

flnltlonal needs. -'Then once the. . 

eslres as his needs, and accepted 

f 

X peer group4 his self-^talklng 
ntlnue to define his desires in 
ere Is'^S^upportlng evidence to 

u 

.nvarlable the. result of stupidity 
.1 Imbalances Ip the brain or 

i*s sustained negative emotions 
motional disturbances, for the 

ndlvldual's conscious or unconscious 

Thu*, It Is the false belief 
dent event or object which creates 
disturbance. 
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PARTICIPANT WORKSHEETS 



Focus on the ABC's o(f Feelings 



■ . 



■ TASK DIRECTIONS 

/ 



^ Fill out according to the directions given to you by the 

workshop leader. ^ . \ • 



1. 

2. 
3. 
4. 
5. 



7'^ 



i 



V. 
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WORKSHEET 1 



\ 




TASK 



J In>your small groups, braliil^tonn the possible benefits 
t eacher g could derive from active participation In a competency- 
Tbas^d career guidance program: ' ' ^ . 



1. 

2. 



5. 
€. 
7. 

8. « 



.10. 



0. 



WORKSHEET- 




ready) Happening 



^. DIBECTIONSf 

In your 8iiiair^ta|^' Look at C under Hunum Relations Skills. 
Take each coiitpetenc^^p||^lxi8torm. you are ALREApY doing 
that could meet the^poii^itSrcies under the develop 
objective. List the oompetency -first ^ thfin what activities, and 
finally where In the curriculum It Is located. ' 



4 



CCG COHPETENCY 



CURRENT ACTIVITlfeS--tfflAT 



CURRICULUM ACTIVITY— WHERE 



\0 



WORKSHEET 3 



r 



4 



1. 
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Personal Competencies 



TASK DIREOTtONS 



In your small gxpu^ take the developmetttal objective below 
and decide, what competeltcies a personVwould^|>08ses6 bcv^b^ £^ble - 
Lto achieve the goal. / 

Be specific andiuse descriptors that- are clear ed observable. 



"T 



DOMAIN: INTERPERSONAL EFFEi 



ESS 



A. r -Human Rela^on Skills ; Exp^eBBlng Opinions knd Beliefs 

T^e workshop participants wlll'^be ablerio exKres^VopiQif^QB , 
' share Ideas, give and'a^ccept feedback openly, hoit§dtly. and 
comfortably. 



COMPETENCIES: 



r 



\ 




RMANCE IND-ICATORS: 



V 



WORKSHEET 4 



■ Performance Indicators*' 



TASK ^DIRECTIONS 



• . within your e.nall group,, select an obje^lve. within the Human 
Relations $kllls domain and fill in the worksheet.' Work as a grQU|^ 
to decide upon performance Indicators -to match the competencies. 



Developmental Level 
Domain: 



7 



Goal: 



/ 



Developmentmi Oblectlve : 
Competencies ; 



Performance Indicators: 



1 



Materials: 



Arrangements: 



WORKSHEET 5 
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STEPS IN COMPETENCY - BASED -ACTIVITY WRITING 

" — '■ "I • — ^ — '■ 



TASK DIRECTIONS 

The following are aspects of competency - based 
activity writing. These are not to be used in a locked in 
ordey., but represent a flowing process. • 




tion? 



look; at a specific dOMPETI 
, -Do I need mora ififol 
-If ^es, , see the W 

Dictionary , 

Thesaurus 

Journals - 

Consultants, e.g. school Counselor' 



Focus on your' STUDENTS. 
*-What is the age range? 
-What do they like to at this age? 
-What can they do at this age? 
-What can't they do at this age? 



Consider the PROCESS iJossibi-llties. 
-Look at your bank of strategies 
^Update your bank of strategies 
*v Idea books (SPICE, etc.) 

Professional magazines, journal 



A 



Consider the ACTIOI^ involveti in the strategy. 
-What activities mi^t bj|used? ' 
-How might the task dirertions be worded? 

Focus on th'e BASIC SKILLS involved in the action- and 
process. . 

-Look at the possible bafSlc skills used. 
•■.Consider the various subject matter concepts 
covered. >^ ^ 
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WORKSHEET 6 



Look at the INFUSION posslbyities. 

'-(JOnsider the dompleted- activity -as an 
, Introduction, developmerit ar follow 
up to the subje^ matter skills. 




■ 


Corisider the USEFULNESS of the basic skill. 

-How is the basic academic skill used 
in students* or adult^ work, leisure, 
family membex^ or citizen roles? 

-How is the CCG competency used in 
students' or adults' work, leisure, 
family member, or citizen roles. 




r 

It 


Look at the MATERIALS /RESOURCES involved. 
-What is needed? 
-What is available? 






Consider the CLASS GROUPINGS. 

-How can you give everyone a chance 
to participate? 




i 


Look at the PREPARATION TASKS for organizing 
and preparing. 

-Class groupings 

-Materials 

-Resources 






Consider ADAPTATIONS for 
-Fast finishers 
-Slow workers 


J 
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Domains and Goals 

7 ' 



' .TASl^ DIRECTIONS 



Thi 8 is an SverView of th^ three goal aireas and accompanying 
goals. ; Use this f6r your information and review. ' 



DOMAIN: INTERPERSONAL EFFECTIVENESS 
, Ik ■* . • 

J Goal A: The student;8 will be ^ble to recognize, that; their beha^ji.oj: 
* toward others affects others' behavior towards them. 

Goal B: The ^^tudents will be able to demonstrate an underat^nding of 
the process of making and keeping friendships. 

Goal'C: The students will be able to demonstrate an understanding of 
the various methods of expressing their opinions and beliefs. 

> > • 

Goal !>: The students will be able to identify socially acceptable 
behaviors occurring in a group sltuatiofi. ' ^ 

Goal^E: The students will be able to recognize the effects of 

i competitiveness and cooperativeness with both peers and ^dylts 

Goal F: The studeAl^ will be able to recognise the value and process 

of e'stal^llshing an effective relationship with their fflfflillej?. 

. ^' . ' ^ 

Goal G: The students will be able to achieve ^feelings of worth- 

' , whileness. . * ^ ^ 

Goal H: The students will, be able^ to recognize that they can exercise 
some control over themselves and their environment.^ 

Goal Ir The students will be ^ble to dempnstrate an understanding 
that all individuals, including themselves, have different 
and varying personal characteristics arid abilities which 
distinguish thep from one another, anjd that certain of these 
characteristics and abilities mayvchainge from time to time. 

- ' • / 

DOMAIN: WORK AND LI^'E SKILLS 

Goal A: The student will be afcle to identify consumer skrlls that 
are used in daily li^ving. 
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HANDOUT 1 



Goal B: Ther students will be able to identify the relevancy of school 
subjject matter and other school experiences to cotmunity, 
home, leisure, and occupations. 

/ .■ 

Goal C: The students will be able to recognize that others depend on 
them sin helping perform a task and will be able* to identify 
situations in which people depend on each other to perform 
certain tasks'. 

% 7 , ■ 



Goal D: 



The stucjenlfs wirKbe 'able to recognize the value (personal 
rewards) which coms f rom task well done. ^ 



Goal E: The students will ''^e^able to recognize that^tasks ha^' a 
purpoj^e and that st^pp are followed in completing a task. 

Goal F: The students will he able to recognize certain ipersonal 
cha(^racteristics tTiat are related to job fields. ( 

Goal G: -The students will be able to distinguish between work and 
leisure time activities. 

Goal H: The students will be able to recognize that respect is due to 
others for the contributions they make in their various roles 
and when their work is weM done, regardless of its nature. 

Goal t: The students" will be able to recognise that all people perform 
some type of work' 

Goal J: The students will be able to recognize that work roles may 

change during one's career or that a worker may have multiple 
roles at the same time. : 

Goal K: The students will be able to recognize that there are families 
(clusters) of Jobs which relate to one another and that one's 
interests and abilities can relate to several Jobs as a result. 



DOMAIN: LIFE CAREER PLANNING 

Goal A: The students will be able to recognize that attitudes and 
values affect decisions, actions, and life styles. 

foal B: The students will be able to recognize that they make 

decisions and that their lives are influenced by decisions 
made by themselves and by others. 
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Goal 'C: The students will be- able^ to recognize that there can be 
alternative decision-making courses, with differing^ 
consequences. " ^^^-^ 

.Goal D: The students will^e able to recognize that "planning" 
leads to more effective performance th^n does chande or 
"trial and error"' approach to a task. 



Goal E: ^ The^tudents will be able to demonstrate. effective study and 
learning skills. 



Goal F: The atudents will be able to employ listening and speaking 

skills that allrow for involveiggnt in classroom discussions and^ 
Activities. . 

Goal G: The students will bp able to realistically evaluate ability, 

progress, and methods of improvement in various subject areas. 

Goal H: The students will be able to recognize how individual abilities 
aid in accomplishing dj^fferent tasks. 

Goal I: The Students Will be able to recognize that learning occurs 
in all types of life situations. 

Goal J: The students will be able to appreciate the value of 

clarifying and expanding th^ n^terests and capabilities. 
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HANDOUT 1 



Domains, Objectives, Competencies 



TASK DIRECTIONS 



Following aire all of the domains/ objectives, and 
competencies for K-1. This handout will be Used periodically 
throughout the workshop. 
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^D^MAIN: INTERPERSO^ EFFECTIVENESS 

Human Relations Skills :. Behavior Affects Behavior 

The students are able to recognize that their behavior toward 
others affects others' behavior toward them, ' 



Interpei^sonal Relationships : the students will be aware of the 
various Interperson^ relationships In their llVes. 

The students will be ible to: * 

define Interpersonal relationships. 

Identify Interpersonal relationships with peers. 

Identify interpersonal relationships with siblings. 

identify interpersonal relationships with teachers. 

identify interpersonal relationships with parents. 

identify interpersonal relationships with other adults. 



Responses ; i The students will be aware of the different types 
of responses they use in interpersonal relationships. 

The students are able to: 

recognize verbal responses. 

identify verbal responses they use in terms of quiet or noisy 

"recognize verbal responses they use as being questions, 
statements, 'or exclamations. 

'recognize that they use pleasant and unpleasant verbal 
responses. 

identify the verbal responses they use with peers.* 

/ 'identify the verbal ^es^ponses they use with adults. 



'recognize nonverbal responses « 
*(i.e* nodding head, clapp4.ng, waving, etc,) 

'identify nonverbal responses they use in terms of quiet or 
noisy, 

recognize the nonverbal responses they use, ^ - 

'recognize that they use, pleasant and unpleasant nonverbal 
responses, . , ^ 

'identify the nonverbal responses they use with peers, 

'identify the nonverbal responses they use with adults. 

uman Relations Skills ; Friendships 

The students will be able to demonstrate an understanding of the 
prdcess of making and keeping friendships. 




#1, 



Friendship Characteristics ; • The studfents will be aware of the 
skills and characteristi'cs that make up a friendship, 

r 

The students are able to: 
define what sharing means, 

'recognize that sharing is a charact;e:i:lstic of friendship. 

'define ways to solve problems be^een two peonl^^ 

'recognize that skill in problem-solving 11 
friend-ships . 



Human Relations Skills : Expressing Opinions and Beliefs 

The students will be able to demonstrate an awarenes's of various 
methods of expressing £helr opinions and beliefs. 



#1. Responses : The student will be aware of different types pf^- 
respont^es. 



I^e students are able to: 

* define what a verbal response is* 

'Identify verbal responses in terms of statements, questio^^ 
or exclamations* 

'recognize verbal responses that relate to the topic of > 
discussiona 

'define a nonverbal response. 

^'recognize waysXthat silence can be used as a response* 

'recognize ways thatXbody language can be used as a response. 

'recognize that understanding the meaning of nonverbal responses 
is important. - \ 

Human Relations Skills ; Acceptably Behaviors in Groups 

The students will be able to identify socially acceptable behaviors 
occurring in a group situation. 

> 

1* Group Situations :^ The ^tudents will, be aware of various group 
situations. 

The students are able to: 

define the meaning of group. ij 

identify large groups of which they are members. 

identify small groups of which they are members. 

identify peer groups of which they are members. 

identify mixed (children and adults) groups of which 
they are members. 



^2. Behaviors That Help or Hinder : The students will be aware 

of those behaviors that help or hinder group cooperation and 
effectiveness . 




■ ■ ^ 
The students are able to: r ' ' 

recognize that llstlbnlng helps group cooperation and 
effectiveness. 

'recognize that taki^ turns helps group cooperation « and 
effectiveness. 

'recogaize that paying attention whelps group cooperation 
and effectiveness . - 

'recognize ^hat participation helps group cooperation 
and e f f ec t Iveness . 

"recognize that encouragement helps group cooperation 
and effectiveness . 

* (encouragement : focusing on asset^ and strengths to build 
self-confidence and selt esteem.) 

"recognize that intercepting hinders group cooperation 
and effectiveness./ , 

'recognize that not paying attention to others hinderp 
cooperation and effectiveness. 

recognize that not getting invglved hinders group cooperation 
and effectiveness . 

'recognize that discouragement hinders group cooperation and 
effectiveness. 

* (discouragement: focusing on mistakes and weaknesses to 

erode self-confidence and self-esteem; discouragement results 
In negative behavior.) 



Relating With Significant Others : Competitiveness and Cooperat iveness 

The students will be able to recognize the effects of competitiveness 
and cooperativeness with both peers and adults. 



^1- Cooper ativeness : The students will be aware of what constitutes 
cooperativeness. - 




The students are able to: * , • 

' i' 

'define cooperativeness. C * ^ K 

^ ^ *(cooperatlveAe88: working togethe^r* toward a common goal. ) 

^ 'recognize from examples thdse situations where cooper a tlvei/ess 

f Is demonstrated. V 

2.' Competitiveness ; The students will be awatre of what constitutes 
competitiveness. / • ^ 

The students ar^able to:* . 

^ ' ■ \ \ 
define competitiveness. ^ 

*(rompetltlveness: contending-, with others for profit, pTlze, 
or J iiitlon;-a contest.) ' 

'rc p:n- -f=? froay r:lpns where competitiveness 

Ifc rratea 

F.' Relating With Significant Others : Family Relationships 

The students will be able to recognize the value and the process 
pf establishing an effective relationship with their families. 

1. Roles of Family Members ; The students will be aware of the 
roles of each memVer of their families. ( 

The students are able to: 

define family. , ' 

*( include each member of a household, whether actually 
related or ^^ot . ) 

^/ilst various family roles. 

' *(l.e. baby, cook, helper, gardener, eCc.) 

list the roles of each member in their families. 



#2. . Family Relat ionshlps-Their Own : The students will be aware of 
their family relationships. 



The students are tftole to: 

'describe their relationships with their mothers. ) ' ' 

/describe their relationships with iheir fathers. 

'describe th^ir relationships with their brothers aad sisters^ 

* describe their relationships yn.th any other, persons living 
with the ^mily, relSted ' or not . 

'recognize that relationships differ just as individuals differ. 
Self Validatij^Qvorthwhileness 




The students wilrbe able to achieve f feelings of worthwhileness . 

^1* distinguishing Factors : The students will be aware of factorsV 
th^t distinguish self from others. \ 

^ Tiie students are able^ to: ^ 

list physical factors that distinguish self^om others. \ 

*list emotional factors that distinguish self from others. 
*(i.e. cheerfulness, temper, shyness, etc.) 

'list social and economic factors that distinguish self from 
others. ^ 

( list intellectual factors that distinguish self from others. 

#2. Feeling an^ Capses: The students will be aware af feelings 
and thelr^ causes . 



The students are able'" to: 

know that sadness Is a feeling, 
'list what causes them to feel sad. 
, 'know that anger Is a feeling. 



-6- ^ 4 



. . V 

•list what causes tjiem to feel angry. i 

•knoij^that^ppinesiB is a feeling. 

. -list wtiati causes/them to feel* happy. 

'know that^ear is a feeling. 

* list' what causes them to fieel afraid. 

•know that being proud is a feeling. 

•list what causes them to feel proud. 

♦ 

Self Validation: Control Over Sejrf and Environment 
~ ? ^ 

The students will be able to recognize that they can exercise 
some control over themselves and their environment.^ 



#1. 



C 



Affecting Things and Others: The students will bi^ aware that 
they af^ct things and othi^rs around them. 

The stuilents are able to: 

•describe how they affect things and others in the classrobm. 

•describe how they affect things and others in their homes. 

•describe how they affect thingsr egid others in their 
neighborhoods. 



Self Valig^tion: Individual Differences / 

The students will be able to demonstrate an understanding that all 
individuals, including themselves, have different and varying personal 
characteristics and abilities which distinguish them from one 
another, and that certain of these characteristics and abilities 
may change from time to time. 

#1. People: Alike or Different. The students will be aware of 

ways that people are alike ^nd/or different from theiL . / 
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'define like and* different.' . 

'identify some basic personal characteristics 
*(i.e. eyes, mouth, hair color, height, etc.) 



Identify some personal characlferi^st|^s of others, 
id^intify ways they are like an^ different from others. 



DOMAIN: WORK AND LIFE SKILLS 

^ - . * 

Dally Living ; Consumer Skills 

The students will able to Identify consumer skills that are 
used In dally living. 

#1. The Consumer ; The students will be aware pf what a consumer la 
and what he/she does. ^ 

The students are able to; ; ^ 

'define consumer. 

*(consumer; a person who buys or uses things.) 
list what a consumer does. ^ 
recpgnlze themselves as consumers, 
recognize family members as 'con^ymers . ^ ■ 

Dally Living ; School Relevancy ; v< - ^ * 

The students will be able to Identify the relevancy of school 
subject matter' and the school experiences to community, home, 
leisure, and occupations. . . 



School Ex periences ; The students will be aware of the school 
academic and social experiences at their grade level. 



The students are able to: 



list school social experiences they encounter at their grade 
* levels. 

list school academic experiences they encounter at their grad 
levels. 



4 



2. School Relates to Family ; The students will be aware of how 

school academic and social experiences relate to the activities ' 
of family members in the home. 

The students are ^b'le to: 



'list their family members. i 

'Iderttljpy the activities of their family members. . i 

* Identify a home activity they engage In which- uses school 
academic or social experiences. 

* Identify a horned activity an adult engages In which uses a 
school^cademlc or social experieiice. 

Task Resp o&slblllty/Employablllty ; Dependency in Task Accomplishment 

• ^ ""^ ' ^ 

The students will be able to recognize that others depend on them 
In helping perform a task and will be able to Identify sltuat'j^ons^ 
in whlph people depend on each other to perform certain tasks^ ^ 



#1< 



Particli^atlon ; The students will be aware of acLlvltles in 
which they can participate. . ,^ 

The students are able to: * * 

list those acitivites in which they can parflcipate. 

'identify from examples those things they can do, 

^- Task Responsibility/Employability : Value From Tasks Well Done 

' ' ' • .. / 

The students will be able to recbgnize the v^lue (personal 
rewards) which comes from a task well 4lone, 

It Ability To Accgqirpllsh Tasks T^i^Jstudents will.be aware of tasks 
that they are able to accomplish. 

The ^students are able to: ' ^ 

~"^-w>list those tasks that they are able to accomplish. 

'identify from examples those things tlWy can accomplish, ^ 

' define reward. 
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E. Task 'Responslblllty/Employabillty : Purpose and Steps of-a Task 

The students will be able to recognize that tasks' have a purpose , 
and that steps are followed In completing a task. " ^ 

- ■ ■ ;' . < ' ■ ■ . \ 

*^ 

1. Tasks: The students will be ai^are of tasks carried out by - ^ 
themselves. 



^e students are able to: 

list those tasks that tKey carry out themselves. 

/identify from exam^D^s those tasks they can carry out#' 
themselves. ' • - 

#2. Task Purpose : The students will be aware of the purpose of 
those taskd" carried out by themselves and gthers. 

.Th^ students are al^le to:j 

'recognize the purposes of those tasks they can accomplish. 

'recognize from examples the purposes of those tasks "others 
accomplish. ' ' . ' . 



F. Task Responslblllty/Employablllty : Personal Characteristics and 
Job Fields y 

The Qtudents will be able to recognize certain personal charactNer- 
Istlcs that are related to job fields. . 

#1. Jobs: The students will be aware of various lobs. 

Thfe students are able to: ' ^ 

"list several jobs performed in their community. 

'recognize that there are product-oriented and service- 
oriented occupations. 

"identify some product-oriented occupations. 
* (product-oriented nccupations : jobs in which workers make 
or repair things.) 
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'Identify some ^service-prl^n ted occupations. 
* (service-oriented occup^ations: jobs In which workers do 
things for us.) ' - ' ^ | 

Work and Leisure Envlrotoent ; Woi[k and -^Leisure Activities 

The students Will be a^l^ to distinguish between work and leisure 
time acvlvltleSr 

#1. Work : Xhe students will be aware of what work means." 

The student 9 ^re able, to: * 
define work. 

'identify examples of work from situations presented to 
them. ^ 

' ' ' ■ ' ^ ' ^ \ — . 

2. Leisure : The students will be aware of what leisure means. 

{ ' ' ' \ -, - . 

The students are able' to: ^ 

'define leisure (or free time). • ^ ,\ 

'Identify examples of leisure from situations presented to 
them. 



3. Work Activities : The &tudents will be, aware of various work 
activities. , ' 

The students are able to: 

'list work activities involving themselves. 

/'list work actiyities performed by others. 

A. ■ r . 

4. Leisure ActivitJ.es : The stud^ts will be aware of various 
leisure time activities. » . * 

The students are able to: i 

"list leisure activities involving themselves. 
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•list leisure activities pexf onnedl by others. i 

Work Leisure Environment: Respect" For Work Done Well 

The students will be ^ble to recognize that respect is due to others 
for the contributions ^they make in their various roles. and when their 
work id Well done, regardless of its nature. . 

; , • - f 

1. Work Roles of Those Around Them; The students will be aware 
of the work roles of peo^l^e^ aifound tl^eta. 

=The students are able to^ 

^ • identify Various peo^e with whom they ^^e Involved, - ^ 

•(d^ine work role. . 

* • 'list- work" roles of people arouiid them. 
*(i.e. teachers, custodian, cook, etc.) 

2. Work RoleiB Purposes; The students will be aware that each worM 
role has a purpose. » ^ 

^The students are able to: » * / ' 

•list the purpq^es of the work roles of the people around them, 
•list the purposes of their w^yj^^sroles as stf^ents. ^ 

#3. ' Respect ; The students will be aware of the meaning of respect. 

The students are able to: a 

/ \ 

• define respect - 

•recognize ways others show respect toward them, 
•recognize ways they may show respect toward others, 
•recognize situations in which respect is being given. 
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Work and Leisure Enviroriments; All People Work 

students will be able to recognize that all people perform 
one type of work. 
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1. Work : The students will be aware of what work means. 
The students are able to: ^ 
•define work. 

""'identify from .situations presented to them examples of work« 



#2. Work Activities; The students will be aware of various 
work activities. • y . . ^. 

The students are abKS.to: / ; 

^ 'list various ;war^^ctivities. 

4 -list work activities in which they are involved. 

\ 

3. Family Members Work: The students wjlll be aware that family 
moppibers work. «b ^ 

^students are^ able to^ , 

'^identify the members of their families. 

• ident J.f y the work that each family member does. 



Work and Lf^isure Environments; Work Roles Change/Multiple RoleB |^ 

The ^Btudeilts will be a^l^ to recognize that work roles may change ' 
during onevs career or that a worker may have multiple roles 
at; the same time. ) 




#1. Change: The students will be aware that change does take place 
throughout their lives. 




The students are able to: 

< ' \. ' 

t- * 
'define change. 

^describe the changes that have and are taking place /{fn. their 
llv^s. • • / ' // * 

h ' 

2. Worker; The students^ will be aware of what a woi'k^ 
The students are able to: ^ 

•define worker. ^ 

... ^ 

* identify workers from examples- given* to rhem« 

Work and Leisure Environments: Interests and Abilities Relate to 

Job C lusters ^. ' ' \ 

— ^ ■ 

The students will bfe able to recognize ^that there are f ami lies | 
(clusters) of Jobs which relate to one another and tha^ one*s^ * 
interests aiid abilities^jcan ^relate to several jobs as a* result. 

l.™Jobs: The students will be aware of various jobs« 
The students ai'e able' to,: , . 

■ f . ; ■ ' 

•list several, j^s perfo'rmed in their community. " 

^' ' . ' ' ■ ^ ' ( ^ . . \ 

#2. Job f^ields Relate: ^Th6 students will be aware that some Job 
fields TOlate to other job fields. 



The students are able- to: 

•recognize that tHere^ are product-oriented and servic'fe- 
oriented occupations. ^ 

*J.dentify some product-orie^nted occupatiofis< 
* (product-oriented od^tfpations: jobs in which workers make 
or repair things.) 

/ ' 

•Idetiitify some service-oriented occupations. 
* (service-^^riented occupations: jobs in which workers ^o 
things for us. ) 



. . DOMAIN: LIFE CAREER PLANNING 

t . . ■ . ~ 

. Planning Skills ; At tltudel^nd Values Affect Decisions, Actions, 
and Life Styles j ^ 

The studentj^ Will be able to recognize that attitudes and values 
affect 'derbl^lbns, actions, and life styles. 

^. ^Attitudes and Values ; The students wfll- be aware of what attltud 
^ . . and values are . - 

' •. > ^%pr " ■ i 

The Students are able to; 

'define attitude. ^ - ^ 

' ^(attitude:, a mood or filing toward something, usually in 
posit iveSr negative/terms.). 

. " ^ J \ 

* define , value . 

* (value: something that a person values is something that i 
is very Important to that person.) I 

#2. Every^e Has Attitudes and Values ; The students will be aware 
that attitudes and values exist for everyone. 

•J » 

The students are able to: [ 

"identify the attitudes of their classmates on a particular 
subject. J 

"identify their own attitudes toward that subject. 

"identify the value -placed on an object by their classindtes. 

"identify the values they themselves place on that object. 

l^lanning Skills : Decisions Made .By Self and Others 

The student^ will b^ able to recognize that they make decisions and 
that theiry lives ai4 influenced bv decisiohs made b-y themselves and 
by others. \ I 



1. Peclslon-MaklnR; ^^Tha/stucTents will be awarl of what declslon- 
/maklng means. - 

The students are able ''to': 

'define decisipn-ma^ng** 



'recognize from examples decision-making^tuatlons. 

'2. Everyone Makes Decisions ; The students will bte aware that 
' ^ everyone makes decisions. 

The students are able to:- v 

list decisions that they make themselves. 

"list decisions that th€^lr parents make. ^ . - 

" . ■ y 

list decisions that their teachers make. 
*list decisions that their classmates make. • / ' 

Planning Skills: Alternative Decision-Making Coursea 

) ' ^: 
.;The students will be able to recognize that thece can be alternative 
decision-making courses, with differing consequences. ' 

#1. Decisiooy^kak|L;fty : The students will be aware of what decision- 
making means. * - 

*(This objective is, the same as Goal Objective //I.) 

■y-: It 

The students are able to:- > ^ 

'"define decision-making. 
^ "recognize from, examples decision-making situations. 



Everyon/ Makes Decisions : The students will be aware t^at 
. everyonfe .makes decisions. y/ \ 

*(This/bbjective is the same as Go^l^ 1^,- ObjectiVk^ #2 , 

Theatudents are able to;^ 

list decisions that -they make themselves. 



18- 



) 



. 'list decisions that their parents make, 
list decisionstbat their teachers make, 
'list decisions that their classmates make. 



Planning Skills ; Planning vs. Trial and Error 

The students will be able to recognize that "planning" leads to a L^re 
effective performance than does chance or the "trial and error" 
apptroach to a task. , * - ' 



ft; planning Process r The students Will be' aware of tfie planning 
|;proce88. " 



The" students are ^ble to^i • „ 

'define the planning process. . • 

i ■ ^ 7 ■ ■ \ .... 

'identify f p^m^ situa^ons presented ^^^^hem, examples of planning. 

2. Trial and Error :" The students will be aware of the trial and 
error approach to a task. 

The students are able to: 

'define what is meant by trial and error. 

'identify from situations presented to them examples of the 
trial yand error approach to tasks. : 

, \ ^ ^. . 

•> 

Educational Environment : Demonstrating Eff ective Study and Learnlne ' 
Skill s ' 

The students will be able to demonstrate effective study and learning 
skills. " , . . 

J ' - - ■ 

Study and Learning Skills : The students will be aware of wh^- 
constitutes effective study and learning skills. 

• r 
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The students are able to: 
•define skill./ 

* recognize that reading aUd reading comprehension are effective 
study and learning skills. 
• » ■ ■ ' 

'recognize that vritiog iQ an effective study find learning skill. 

'recognize that listening is an effective study and learning 
^ • skill. ' ^ , 

recognize that attentlveness Is an effective study and learning 
* skill. V ^ ' > 

'recognize tha|t«the ability to question is an effective learning 
skill. i 



Educational Environment ; Using Listening and Speaking Skills 

The students will be able to employ listening and speaking skills 
that allow for involvement in classroom discussions and activities. 



#1. Listening Skills ; The students will be aware of listening sttills 
and how to use them in the classroom. * 

The students are able tq^ 

'define listening (as opposed to hearing) . * f 

recpgnize that attentlveness is a prerequisite for listening, 

'identify situations where ^attentlveness occurs^, in the classroom. 

'recognize that knowing when to listen and wheji to speak 
(timing) occurs in the classroom. ^ 

'identify situations where knowing when to listen and when 
to speak (timing) occurs in the c lassroom* / 

'recognize that listening /or^the content of the speaker's ^ 
message is a helpful skill^x"' 



'Identify situations where listening for the content of 
the speaker *3 miessage occurs in the classroom. 

'recognize that listening to rei^mber is a helpful skill. 

'identify situations where listening to remember occurs in 
the classroom. » * 

■ • t. ■ 

Speaking Skills ; The 8tudenf;8 will be aware of speaking skills 

tod how to use them in the classroom. 

The students are able to:^ 

'define speaking fn, relation to speaking skills. 
*(i.e. to express on^eself, verbally relay a messan, as 
opposed to babbling, etc.) 

'recognize that preliminary skills are necessary before actual 
verbalization. 

*(i.e. raise thefr hands to get attention, wait until- their 
turn to speak, responding when spoken to, etc.) ^ 

'identify situations in the classroom where these preliminary 
skills occur. ^ 

'recognizee that^ speaking distinctly is a helpful skill. 

^ 'identify situations in I the classroom wheoe speaking distinctly 
proves helpful. 



'recognize that speaking with an at^quate voice level is a 
helpful skill. 

*(l.e. not too loudly, not too softly.) 

' identifying situations in the classroom where an adequate 
yoice level proves helpful. 

'recognize that responding appropriately^ is a helpful speaking 
skill. 

'identify situations where responding appropriately occurs in 
the classroorDk 

f 

'recognize that contributing to the topic at hand^ is a helpful 
speaking skill. 

' ident if y situations where conttibuting to the topic at hand ^ 

occurs in the classrpom. " -4,. 



/ 
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G. Educational Envlronnent t Evaluating Ability, l^rogress. and 
Methoda of Improvement * ^ ^ 

• , . % 

The students will be able to fleallstlcally evaluate ability » 
progress, and methods of Improvement In various 'subject areas. 



#1. Evaluation: The students will be aware o)f various^ methods 
of^valuatlon. ^ ' 

The students are able to: ^ mt^- y 



define evaluation. ' 
'identify various ways df evaluating. - 

* recognize that evaluation takes place In their classroom. 



'rejCQgnlze ways that evaluation takes pi 



ace In their classroom. 



H. Self Understanding : Individual Ablfitles Aid In Task Accomplishment 

The students will be able to recognize how Individual abilities ' 
aid In accomplishing different tasks. ^ 

#1. Abilities : The students" will be dvaris of the abilities of 
themselves and others. ' * / 

The students are able to: J 

• f 

define ability < . 
*(abllity: the power or skill to do some special thing.) 

'identify abilities found In classmates 

< * 

, "identify abilities found In themselves. 

I. Self Understanding : learning- In Life Situations - 

Th6 students will be able to recognize that learning occurs in 
^ allotypes oftlife situations. ^ 
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1. Learning ; Tfie- students, will be aware of what constitutes 
learning. 

The students are able to: 

'define learijiing as beltTg^ble to do anything they could not 
do before. ■ ^ 



identify parlous learning sltauttons. 

#2. Learning In Their Lives : The students Will be aware that 
learning takes place in their daily lives. 

The student^s are able to: 

list learning situations that occur for th^era at school. 

'list leajfning situations (^lat occur for them at home. 

^list learning situations that occur in the connnunity. 

Self Understanding : Clarifying and Expanding Interests and Cap- 
abilities 3 

The students will be able to appreciate the value of clarifying 
and expanding their Interests and capabilit ies , 

^ " J* 

/'l. Interests a nd Capabilities : The students will be aware of their 
interests and capabilities. 

The students are able to: 

define interests. . <,^. 

"define capabilities. 

ident'^'y from examples those situations which involved 
i II t e l i' s t s . 

" 1 (h'n t H V f mm e xamp 1 es those situations wh 1 c h 1 nvo 1 ve 
(■<u>afM 1 it ies. 



Domains^ Object^^S^fes, Competencies 

.\ : 



TASK DIRECTIONS 

Following are all of the domains, objectives, and 
competencies for This handout will be used periodically 

throughout the workshop. 



HANDOUT //2 



DOMAIN: INTERPERSONAL EFFECTIVENESS 



A, Human Relations Skills ; Behavior Af fecT8fleh4vlor % 



^ The students will be able to recognise that their behavior toward 
others affects others' behavior towards them, 

//I. Type^^f Responses ; The students will understand the different 
t)/pes of responses they use In Interpersonal relatlonshlpa- 

The students are able to: I 

'recognize that there can be verbal or nonverbal tesponses, 

'define verbal^es^onses . ' ^ 

'provide examples of their quiet verbal responses. ^ 

provide ex^ples of thel^^^olsy verbal^ responses. 

^ ' Interpi;^^' the, verbal rfe^spon^es they give as statements i 

questions, or exclamations* 

^compare and contrast the verbal responses -they give In terms 
of pleasantness and unpleasanttfesfe . 

$ y 

provide examples of the kinds of verbal responses they use 
with p^rs. 



provide examples the kinds of verbal responses they use 
with adults. 

'define nonverbal responses in terms of silence, body language 

etc . 



provide examples of the types of nonverbal responses they 
glvV., < 

provide examples of their quiet nonverbal responses. 

provide examples of theiryioisy nonverbal responses. 

' compare and clont r^s t their nonverbal responses in terms ot 
pleasantness and unpleasantness. 




1 ' ■ ■ ■ ( ■ 

'provide examples of the kinds of nonverbal responses tWy 
use with peers. 

'provide example^s of the kinda of nonverbal responses they 
use with adults. 

'recognize that any response is based on the interpretation 
f of what was being communicated. ( 

2. Actions of Others Affect Behavior : The students will be 
^ aware how the actions of others affect their behavior. 

The students are able to: o 1} 

list various actions of other classmates. 

'recognize how the actions of others affect their fefilings 
(emotions) . 

'recognize how the actions of others affect their decisions, 

'recognize how the actions of others affect their conduct. 

B. Human Relations Skills : Friendships 

The students will be able to demonstrate an understanding of the 
process of making and keeping friendlAips. ^ 

I. Friendship Characteristics : The students will understand what 
skills and characteristics make up a friendship. 

The students are able to: 

'recognize that sharing Is a characterlst Ic of friendship. 

'give examples of situations whe^e sharing occurs in * 
friendship . 

'recognize that skill in problem-solving is necessary for 
friendship. 

'give examples of situations where problem-solving occurs 
in friendship. \ 

I 

I 
/ 
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'define trust. ... 

*give examples of situations where trust otcurs as a 
characteristic of friendship. 

* define genuineness .* 

'give examples of situations where genuineness occurs in 
friendship. 

■ 0- 

'define loyalty. 

'give examples of situations where loyalty occurs in 
friendship. 

//2. Making and Keeping Friendships : The students will be aware 
of the process of majcing and keeping friendships. 

The stuJents are able to: 

'recognize that caring about others is a basic key to making 
and keeping friendships. 

'recognize that a desire for friendship is a requirement for 
taking and keeping friendships. 

'list ways they can initially act friendly as a means of 
making new friendships. 

*(i.e. speaking kindly, being genuinely ^nterested; sharing 
activities, experiences, feelings, etc.) 

'recognize that the development of trust and the de|(^opment 
of loyalty are ways of keeping friendships. 

Human Relations Skills : Expressing Opinions and Beliefs 

The prudei.ts will be able to demonstrate an awareness of the 
varioy^ methods of expressing their opinions and beliefs. 

1. Opinions, Beliefs^^ a nd Facts : The students will be aware of 
what constitutes an opinion, a belief, and a fact. 

The students arc able to: 
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define opinion.- » 
recognize from exataples whiclfi are opinions, 
define belief . 

rej^ognize from examples which are beliefs, 
define fact. 

recognize from rxamples which are facts, 

identify thi^ relative strength of feelings that is associated 
with an opinion, a belief, and a fact. 

\ • 

People Have Opinions and Beliefs : The students will be aware 
that all people have opinions and beliefs. 

The students are abl^ to: 

■ ■ 1 

'list the opinions of several people on one topic, 
list their own opinions on that same topic, 
'list. the beliefs of several people on 6ne topic. 
*list their own beliefs on that same topic. 

Methods of Expression : The students will be aware of the 
various methods of expressing opinions and beliefs. 

The students are able to: 

'list verbal methods of expressing opinions and beliefs. 

'list nonverbal methods of expressing^-'opinions and beliefs. 

'recognize those methods of expression which encourage 
others to listen . 

'recognize those methods of expression which encourage others 

to respond . 



Human Relations Skills: Acce ptable Behaviors in Groups 

c ~ ' ~~ ^ -- - . 

the studenLs will be able to identify socially acceptable behaviors 
occur ing i n a group s l^tuat ion . 



i 



Behaviors T^i^ 1ielp or Hinder : The students will understand - 
those behaviors that help or hinder group cooperation and 
ef f ecf iveness \ 

The students a^e able to: 

'explain how jlistenlng helps group co6peration*^and ef fectivenes^ 

'Explain why Wking turns iielps group cooperation and 
ef fectiveness, ^ 

'exjplain how payin^^t tent ion helps group coop^rati^p and 
^ effectiveness^..''' ^ ^ 

'give exa/^les of way^ that participation helps group cooperation 
and effectiveness. ' V 

"explain why encouragement helps group cooperation and 
ef fjfectiveness. Ny 

* (^ncouragement : focusing on assets and stwngths to build 
/self-confidence and self-esteem.) 

'explain why interrupting hinders group cooperation and 
effectiveness . 

^ • f ^ 

'explain how ignoring others hinders group co-operation 

and effectiveness. 

give examples of situations where not getting involved 
hinders group cooperation and effectiveness. 

'explain how discouragement hinders group cooperation and 
effectiveness. f 

* (discouragement focusing on mistakes and weaknesses to 

erode self-confidence and esteem.) 4^ 

\ 

Rights of Self and Others ; The students will b'e aware ^ 
that those behaviors which help the group to function 
include observing the rights of self and others. ' 

The students are able to: , 

'define the rights of self in a specific group. 

'define the rights of others in the same specific group. 



"recognize how observing the rights of self and others • > 
. helps group cooperation and- ef f edtiveness. ^ 

Relating With Significant Others : Competitiveness and 
y Cooper at iveu^s | 

The stfudents will be able to recognize the effects of competitivenes 
and cGoperativeness with both peers and adults. 



1. Effects o^^ooB^erativeness: The EtOdenfis will be aware of the 



results of coopWativeness . \ 
The students are aSl.^ to: ^ 
"define cdoperattveness . 

*(cooperativeness: working together toward a common goal.) 
recognize some helpfu^ results of cooperativeness . 

^ 'recoj2;nize some harmful r^eults of cooperativeness. 

* (i.e. a person not learnihg because others are doing 
too much tor him, etc.) 

it 2, ^fects of Competitiveness : The students will be aware of 
the results of competitiveness. 

/ ^ 

\ The students are able to: 

\ 'define competitiveness. ^ ^''"'--^ 

* (competitiveness : contending ^^ith others T^r p^fit, prize, 

or position; a contest.) '| ^ f 

'recognize some helpful results of Competitiveness. 
'recQiBflbee some harmful results of compe-titiveness . 

Relating With Significant Others: Family^^Re lationgl^^ips 



The students wii 1 be able to recognize the value and process of 
establishing an effective relationship Ki^th their families. 

r ■ •' y 



t 



it 1 . Process of Establishing Effective Family Relationships . 

The students will fee aware of the process of establishing 
effective family relationship/ 

The students are able to: • 



'define an effective family relationship. 

'identify the belief ^at all persons are equal in worth 
and dignity as a part of the process of establishing effective 
family relationships. ' - 

'recognize that respect is a part of the process of establ/tshing 
effective family relationships. 

- . ) 

recognize that listening is a part of the process of j 
establishing effective family rjelationships. 

^> 

'recognize that communication skills are necesaary for the 
process of establishing effective family relationships. 

1 ^ 
recognize that cooperation is a part\of th^ process of 

establishing effective faimily, relationships . 

r ^ , «• 

recognize that regular family meetings can be a helpful 
part of the process of establishing effective i^araily 
relationships. 

* (reference: Raiding a Responsible Chilc^ or the S.T.E.g. 
P'arent's Handbook » bo^h by D. Dinkmeyer, and G. McKay.) 



G . Self Validat ion : Wof thwhlleness 

" The students will be able to achieve feelings of worthwhileness . ' 

//J. ActlvitjLes: The students will be aware of the activities they 
perform t:hat make them feel worthwhile. ^ 

« k. 

The students are able to: 



i to: \ 
/"sical activities 



v^;' ^- identify thc^se physical activities they perform t^^t make 
. them.fc^el worthwhile. 

*(i.^. during recess, during P.E., tit,c.) 

'identify those activities they perform at school that mal^e 
them feel worthwh ile . 

'identify tliose activities thW perform at home that make 
them ff'cl worthwhile. 7^ 



/ 



1 
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' identify those social activities • they perfomVi that ' 
make them feel worthwhile. 

Personal Characteristics ; The students will be aware of 
personal characteristics that make them feel worthwhile. 

The students are able to: 

'identify some physical, emotional, intellectual, and social 
characteristics . 



list chai^acteristics <^at they possess. 



* recognize which personal characteristics make them feel 
worthwhile. 



,Selif Validation: Control Over Self and Environment 

\ 1 

The students will be able to recognize that they can exercise 
some control over themselves and their environment. 



Control Ovei»Self : Tl\e students will be aware of situations 
wh^re they have some/control ^er themselves. 

The students are able to: 

'define control. ^ 



identify situations where'^they ha?^ sdnte control jover 
theinselves pjiysically\. . f: ^ ' ^ 



'identify situations where they have some control "over themselves 

intellectually. ♦ - / 

'identify situations where they have some control over themselves 
socially. ^ ' w 

■ ^ . r 

'identify situations where they haye some control over themselves 
emot ionally . > 



2. Control Ch/er Environment: Th'fek students will be aw^re of situations 



wber'e rhey have some control o|ve heir environment. 



\ 



The students are able to: 
'define control, 
'define environment. 

'identify situations where they have some control over their 
. school environment. T 

1 



) 



id 

home 



entify situations where they hav^ some control over th^^|^ 
me environment. 



'identify situations where they have' some co^ttroi over the^.r 
community environment. * • 



Self Validation: Individual Bifferences 



^ ''The students will be able to^ demonstrate an understanding that alL 
individuals, including themselves, have different and varying 
personal char^teristics arid abilities which distinguish them from 
one another, and t^t certain of these bharacteristics and 
abilit/ies ma<y .cliange %rom time to\M^e. ' '/ 



ifl, Behavi^pr Paytterns and Abilities in Self and Others : The j ^ 
studenlT-vS* wi\ll be aware of charactej^istic behavior(\ pattern? ^ 
and abilities in other**individual8 and in self. J J ^ 



The\studeht^are able to^: ^ ) 

definB^the term "characteristic behavior patterns" as ^ 
the ways a person usuaMy actsv , * 



K 'define al^characteristic ^ability as somethi'ng^-^erson \ 
does often and does well- ; ' ^ 

* *(i.e. jumping rope, writing stories, drawing pictures, e 

Sjst some characterstic behavior pa<iterns that ikve found 



\ 



in others,/ ^ 
list some Characteristic abilities that are found in others. 

r ■ ; 

lj.st some characteristic behavior patterns that are found 
^ri self. ^ ' ' ' / 

list rioinc characteristic abilities that are .found In self. 

t 




DOMAIN: WORK AND LIFE SKILLS 



Dally Living : Consumer ^llls 

The students will be able to Identify consumer skills that are used 
In dally living. . \/- 

Consumer Skills They Use : The students will be aware of the 
consumer skills that they use in their own daily living. 



The students a'rj^ able to: > 

'recognize themselves as consumers. "^s;^ 
"list the products that they buy. 

'recognize that the ability to understand money and to make 
change are consumer skills they us^Tn / 

^'know that recognition of quality of merchandise in biiying \ 
is a consumer skill they use. ~ ^f' ■■ 

"recognize that the ability to compare and contrast, is a ^ 
*^ consumer skill they use. , / 

V "recognize th^t; t;he :4ete*nEkM^ of need cY" priority is a C 

ccm^mef skill they use^ | 

{ T • "ri^gijij^/that t^ie ability to determine the ^appropriate 
/ / irl'^^e cTf^ purchase i3*a consumer skill they -use. 

^ *(l.e. shoes from a shoe store, food from a grocery store, etc.) 




^The said^bk>/ill be able to identify the' relevancy of school ) 
S^je^- m^^tgr and other school experiences to communiJiy , {\ 
honfes/fcleisjtl^^ an^tfoccupatio i ^ 

1. Schoo l Exp eriences : The students will be aware of the schdol 
academic and sjxflal experiences at cheir^grade level. ^^^/^ 

; ^ ^ • 'A 



r 




The students are able to: 

'list the school academic experiences they encountered at theit 
grade level. ^ ' ' y . 

*list^ the sch(5)ol social expferiences they encounter at their 
f grade le'^^l. 




Sjcrhool Relates ^0 tl^ k j-Ci^ The students will understand 

how school academic a^Tiocial experiences relate to the "role 
of citizen, in a community. 



The student^are able to: 

• ' * 'A* 

list the act 

*(i.e/ voting, buying, etc.*r/ 



\ 



"ma^t^ili school ac^emic experiences to the citizen activities 
where th6y are uskd. 

match school social^experience's to the, citizen activities 



where they are used.V^. 



C . ya^k Respoi^ihilityyEmpl'oyability : , Det>enJfencyVin Tadk Accomplishmen t 



°y. . - — -/ 



The students will be able to recognise that others depend on 
them' in helping perform a tapk ^nd wMl be*^a]bie to identify 
situations In.j/hich people depead on each other^^ perform 
certain tasks. I ^ '~ 



Others Need Help f The students will be aware of a^tivitie^ 
in which others need their help.' 



Ttie s|fu3ents are able to: 



r 



' likt -activities ioT which others v^eed their helprr^ 

^iv^ffi?s ^hey cat^ help others accomplish. 



identify 




\ 
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/Task Respon8lblllty/Employat>lltty ; ; Value from Taslcft.Well Done 

The students will be able to recognize the value CpersonaKr^wards) 
which comes^ from a" tl^k wd^ done* * ^ \ \ ^ 

1. 'X^sks They Do Well ; Of th^ tasks they ate able to ^^ceomplish-^, 
the students will be awar/ of thqs'e they do well. • . 

The students are able to:. - 

'list those tasks that they ;^re able to accomplish.' 

'recognize the tasks that they are able to do vfelX*^ 



l?2. Criteria For Successful Ta^k AcTS^bmplishypnt : The students 
will,, be aware of their personal criteria foi^ successful 
task accomplishment.' 



he/ £tudentjs^ are ablevto: . > 



E. 



Thf 

^ 'define a job wfell done on a personal level. ' ' 

^ 'list their personal criteria used tb detem^ine whether or 
not the job was well 46ne. . , . . 

*(i.e. feelings, reco^ition bV others beauty , etp. ) 

Task Res]^onslbility/Emp3r6yability : Fyjj^se arid Steps^o^.a Ta^jc 
- ^ ^<^^ . • / 

The students will be able to recognize that tasks have a purpobe 
and that ^eps \a?e followed ^in compl^JtjLng a task. - ^ 

V V ' ^ , — " — ^ 

1.^ Tasks: The ' s^tudents will be aware of tasfes carried put Tjy 
themselves and others. ' - 

The students are able to: ' \ 

l y -''list those tasks that they ^carry out* theraselve^ 

identify from examples those tasks that^they /an carry out 

list tasks that are carried oat by others . 

idehtrfy from^xaraple^ those tasks that are carried^out , 
by other 6 ► ' . * ' - 



J , ' * • ' 

2. ^asx Purpose : The students will understand the purpose 

of those tasks carried out by themselves and others. 

The students are able to: 

'explain the purposes of those tasks they carry out themselves 
*(i.e. tell why they do Itr^, ^etc.) , V 

'explain the purposes of those tasl^ carried out by others. 
*(i.e. tell why the tasked \are don^, etc.) ' 



#3^. Proc#Qs In Task Accomplishment ; The students will be aware of 
the major processes in task accompllshihent. 

The students are,, able to: ^ ^ 

^\ . - ' „ ' 

* recognize that pl'knning is a factor in the process , of task 

accomplishment. 

'recognize that acting or doing is a factor in the process of 

• task accomplishment. ^. 

'.^l^riBcognize that evaluating is a factor in the process of task 
,f y accomplishment. • " 

'recognize that acting or redoing is sometimes a factdr 
in successful task accomplishment. * J 

Task) Responsibility /Eroployability : . Personal Characteristics and * 
Job Fields ' ^ V, 

The students are able to: recognize* certain ^rsaftal 
characteristics that are relatedwto job fields. . 

; > . 

1. Job Categories : , The students, are aware of various job 
» categories. 

Tlje Students will be aware of:' 

* 'list, the four divi^si^^^f' the U..S.O.E. Classification 
System.' ' ' ' 7 ^ *. ' 



'describe the four divisions of the U.S.O^E^Classification 
System in their own language. ' 

U.S.O.E. Classification System 



- — ■ tj— 

Divisions - 


Clusters 


Service Group ""'^^ 

* 


^l^onsumer Education and Homemaking 
iPublic Services 
Personal Services " ^ 
Hospitality and Recreatibn 


r-^ fc^ 1 

^' ■ 


OUoXncso anu LILLXCc 

Manufacturing 

Marketing and Distribution 

Transport^ation 

Construction 


S(4fcce Group * , . 


Health , , 
EnvTronmental Confi'ol 
Agri-business and Natural 
Rescftrces ' 
Marine Science 

• 


Communication Group 


CommunicatfCns and Media 
Fine Arts and Human itJ-es 



2. 



Personal, Characteristics ; The students will be aware of various 
personal characteristics. 



The students a^ able to: 

*define personal characteristic^ as ways a person Tookfa, 
ways a person usually acts, and personal likes and dislikes. 

'list some personal characteristics of another person. 
*(i,e. in terms of ways he/she ^looks, ways he/she usually 
acts, and likes and dislikes.) 

r\ 

*list some personal characteristics of themselves. 
J- *(i.e. in termd(^of the way they look, the way t My usually 
act, and likes and dislikes.) ^ 

#3. Characteristics Relate to Jobs : The students will be aware 
. of. how some personal ►characteristics can relate to job ■ 
||ields. . 

■- . •* 
The students are able to: 

'list 4>ersonal characteristics that might go with a given job 
in terms of look#, usual actions, and likes and dialikes. 
*(i.d„. construction equipment operator: (1) looks big, 
strong; (2) usual actions-physically activfe, likes to be 
6utside; (3) likes, and dis^j^ik^s-pref ers working with 
' . ■ ra^cfiines, etc-;]^i^ '"^ ^ - / 

Work and Leisure Environments : Work and Leisure Activities 

Th^ studehts wilT^e able to distinguish between work and leisure 
time activities. ^ ^ 

7/1. Work and -Leisure: Th^ students will understand the difference 



bexween work and leisure . ^ ^ ' . vS^ 

The students are able to: 
'explain what work is. 
'explain the purpose of work, 
'explain what leisure is. 
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'explain the purpose of leisure. 

'contrast the meanings and purposes of work and leisure. 

Work Roles : The students will be 'aware of various work roles. 
The students are able to: . ^ 

*N^ist their various work roles*, 
li^ some work roles of o€hers . 

'identify from examples those that represent work roles. 

Leisure Roles : The students will be aware of various leisure 
roies . 

The students are able to:* 

'list their various Ifeisure roles, 
'list some leisure roles of others. 

'identify from examples those that represent leisure rolesi, 



Work and Leisure Activities Change : The students will be awarfc 
of how their work and leisure time activities have/are/and 
.will change. 

The students are able to: 

'list their work activities at different age leve^. 

'list l^fefir leisure activities at different age 1-^^ls. 

icognize that change in \i;ork and leisure activities 
hlas occured. • - - ' ^ 



* lisir'theijy possible future work activities. 

'l^fst^their possible future leisure activities., 

reco^iilzo that change in wotk and^eisure activities 
might occur . 



H; 



Work and Leisure Environments ; Respect for Work Well Done 



The students will be able to recognize that respect is due to 
others for the coatrlbutlons fney make In their various roles 
and when their V.6rk is' well done, regardless of Its nature. 



1/ Purposes of, Work Roles : 'The students will be ^ware of the 
purposes of various work rolefi. * » 



The student£> are able to: 
'list several work roles, 
'recognize the purposes Df some work roles. 



Effects of Quality Work : "the students will understand the effects 
of quality wojbk. 



The students Sre^ble to: 



'define their criteria for dfi^ftrmlnlng quality work. 

' . ■ . ■ ' '\ 

give examples of quality worl^ 

'explalTv^^out some of the effects of quality work. 



#3. - Respect : The students will be aware tha^>^espect Is due otherj 
^ tor work that Is well done, v 



The students are abl^to; 
'define respect. 

I 



'recognize situations ^where peopl*^. deserve respect. 

'recognize sltuatioffs where people deserve resect for work 
well done, ( . 



EKLC 



I. Work and Leisure Environments : AflVeo'ple Wor)^ ' 

The student? will be able recognize that all people perform' 
some type of work-. ^ ;i ■" " 
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#1. Work ; The students will understand what work means.,. 
The students are able to: 
' 'explain the meaning of the word work* 

*glv^ exampl^ of work situations. y 

2. How fbeyV^nd' Others Work : . The students will be aware of 
how they and other aliudlants yark. . - " 

The students are able. ta: 

Ust th^t work" actfvities-. • 

• ; • ':■ . , , . ^\ ■ 

'list/some work activities ot cither students that differ 
from theirs. 



Work and Leisure Environments: Work Roles Change /Mult ipl^^oles 

The gtudents will ;6e. afiOLe to' recognize that work roles may^jjhange. 
during one's cgree^^r that a worker may hav.e multiple^oies 
at' the .same time. 

J- 

1, Woi^k Role : The students will be aware what "work role* 
means, 

^ ^ ^Th^;. ^tudenps are able to : 
%\ 5P5ftpe'\tbe te'iTliii-woak role.^ 
.r rlist their oxim work *roXes./ v * . 
'list some work roles of others, 

2. Career : TKe students will be aw^re of -what constitutes a 
* care^. ^ ^ * 

The .students are able to: 

'define the word car 




#3. Change In Work Roles ; The students will be aware that, a 
change in work roles can take place during one^s career. 

The students are able' to: 

• * . * 

'list changes thatWn.^ke place in work roles during . 

. a career • ^ ^ ' . ^ 

'recognize some situation^ where work roles have changed 
during a career, 

Work and Leisure Environments ; Interests and Ab ilities Relate 
To Job Clusters . W ^ - 

The students will be able to recognize that there are families 
(clusters) of jobs which relate to one another and that one's 
interests and abilities can relate to several jobs as a tesult. 



1, Job .(ilusters: The students will be aware of various job 
clustejr.u 

" ' The ^students are able to; 

'Vec'^^ze jobs related to the f[our divisions and fifteen 
job clusters of the U,^,0,E, Classification System. 
*(Se'fe the U,S,0-E- Classif icat:^on System Chart under Goal 
% F, Objective !•) 

2, Jo^sj RgWP tro Other Jobs : The students will understand 
that scSji^obs relate to other jobs, ^ 

^ The students are able to: i 

'name Several jobs that are in the same cluster. 



#3, 



^ 'explain why and^ how th^e jobs are related, • 



Interests and Abilities jRei a rtV to :^bs : The student^ 
be aware of how interests and abil^fLtie'S^ relate to job 
cluiSters, 

The studentj3 are abl&'iTto: ^ — / - \ , 

^ r ' ' • ' / . 



/list some interests and abilities of people who hold 
Jobs in various clusters. 

'identify some interests and abilities o^^people who 
hol'd Jobs witliln the same cluster.'" ^ 

^recognize^ that interests and abilities are related 
to Job clusters, . \» 



i 
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DOMAIN: LIFE CAREER PLANNING 

(' 

Planning Skills : Attitudes and Values Affect Declslontet Actions , 
and Life Styles ^ * - 

The students wj^ll be able to recognize that attitudes and values 
affect decisions,' actions, and life styles. \ ^ ^ 

M ■* 

1. Attitudes and Values ; The students will understand what 
attitudes and values are. ( 

: ■ Ac. 

The students are able to: . .„ ^ 

•define attitude . \ 

* (attitude: way of thinking, acting, or feeling.) 

•define values • . ^ * 

* (something* that is valued can be an idea 0r thing that'^ 

1^ /:6nsidered to have worth, excellence, and importance.) 

'provide some examples^of attitudes. * ^ ^ 

•provide some examples of values. 

•compaife an4 contrast the concepts of attitudes and values. 

? o 

2. Everyone Has Attitudes and Values ; TKfe students will under- ^ 
stand that attitudes and values exist for everyone. 

The students are able to': 

'compare t^e- attitudes of several people on the same|topic. 

compare their own attitudes on that same topic. ^ . 

^„ 'compare the ^values of several peopl^e on the same topic. 

compare their own' values ^n that ^ame topic, 



i ^n 

1 



\ 



// 3. ' Attitudes .^d;Values Arfect Decisions and Actions : The* . * ft'-^ 
studi^nts w$Il be awafie of how attitudes^ and , values ^ffect ' . ; ; 

decisi<)ns, and* acti^^ne ^ * ' . ► "^i^H^^^- f 



le^£ 



The students are able to: 

recognize the relationship between de^lsiond and actions r 

recognize that^at^^^des afJect decisions, 
identify^ de^lsl^s ^at. were, influenced by attitudes. „ 
recognize that attitudes affect actions, 
identify some actions tl^t were ^fiuenced by attitudes, 
recognize that values ^ffect aecisions. 
identify some decisions that were influenced by values. 

• . ■ - ' r 

recognize that values affect actions. ' \ 
identify some actions that were influenced by values. 



Plannilig Skills ; Decisions Made by Self and Others 

The students will be able to recognize that they make decisions 
and that their lives are influenced by .decisions made by them- 
selves and by^ others. 



Decision-Making Process : T^e stud^tis will be aware -of the 
decision-making process. ^ 

■% 

The students are able to: 

•define the decision-making process as a series of 
sequential steps leading to a decision. 

^ 'recognize "identification of the problem or goal" as 
a part of the decision-ipakipg pro^jess. 

"recognize "informat ion-gather fng" as a part of the decision- 
making prbcess. - . ^ 

"recognizfe "determination of values and opinions (likes 
. and dislikes) that relate to the problem or goal"^as a 
part of the decision-making process. 



« • " 

recognize "ge-ferating and reviewlag alternatives" as a 

part of the decisioti-maki^ng process. . 



Xj» X TecogniEe "reviewing possible JcQtiseq^fences" as a part ^£ 
^ the declsion-iilaVlng. process. - / / ' 

^ 'recognize "choice of an alternative (making the decision)" 
as a part of the decision-making process. 



f 2. ' Decisions in Their Liv^i ^lThe students will be aware of how 
their lives are ±nfluei|iied-by^ the decisions they make. 

The students are able tdi^y , . )^ 

identify a personal decision. 

/examine the short range effects of that personal 
decision. / 

•examine the long range effects of that personal decision. 

;. Planning Skills : Alternative Decision-Making Courses 

> _ . ' — 

The students will be able to recognize that -there can be alternative 
• decisioq-making courses, with differing consequences. 

\i Decision-Making frocess ; The students will be aw^e of the 

decision-making process. \ & ^ 

*(Thi^ objective is the same as Goal Subjective //l: ) 

The students are able to: 1 

•define the d^ision-making process as a series of sequential 
steps leading to a decision. 



* recognize 'identification of the problem' or goal" as a- 
part of the decisi)on-making procea^s. 

•recognize "information-gather ipg" as a part of the decision- 
making process. • ^ 

•recognize "generating and reviewing alternatives" as a 
part of the de?ision-making .process . , 

''recognize "reviewing possiWe consequences" as a part of 
the decision-making proc'^ss. 



Tecognize "choice o£ an alternative (making the decision)" \ 
as a par^ of the decision-making process. ^ 

2. Decisions and Consequences : The students will be aware of the 
relationship betweeti (fecisions and consequences, 

1 • - 

The students ate able to: 

•define decisions. • , 

■ . •/ • ■ ■• . ■ ' 

def ine4Con8equences. - * . 

'identify. a specific decision they have made, 
•examine the consequences of that decision. 

. Planning Skills : Planning vs. Trial and Error 

The students will be able to recognize that "planning" l,eads to 
more effective performance than does chance or "trial and error" 
approach t'o a task. • 

1. Planning Process : The. students wij.1 understand the planning 
process. r . . 

*The students , are able to: 

" 'define thfl4|||^anning process. 

' 'give general examples of the planning process. 

*- 'give a personal example of the planning process. 

'\ ' . „ . . 

2. • Trial an^ Error ; -^Jhe students will understand the trial and^ error 

approach to a task. 

Th^ students are able to: * v 

'define what is meant by trial and error. 

' ' • ( ' 

'give general examples of the trial and error approach to 

a task. / . 
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•give a pergotial exaAl>le of the use of trial and error in. 
*task accotoplishment . v - ^ 



//3. Planning Process and Trial and Error Process ;^ Th^tudents wfU 
understand similarities and differences bejiween the planning^ 
'process and the trial and error process i/ tasl^ accomplishment.^ 

The students are abl|| to: 

•explain the planning process. \ - --L ' 

•explain the trial and error process; " \ 

\^ 

•compare and contrast the planning pracess and the trial and 
error process. 

E ducational.gnviroment ; -Demonstrating Effective Stud^y and Learning 



Skills 



The students will be able to d^onstradS^eff ective stijxiy *and learning 
skills. ' ^ • . ' . . • 

1. ' study and Learning Skills : . The sfudenta will understated 
what constit'utes i^ffective study, and learning skills. 

The students are able to: - " 

•d^lWe skill as it relates' to study and\Learhing slciilr.^ 

'explain why^ reading and reading comprehension are 
effective study and learning skills. ' ^. 

■ \ ' . ; ■ * / 

•explain why writing is an effective study and learning skill. 

'explain why attentiveness is an effective study and ^earning 

skill. ' ' & ' ' ■ 

'explain why the ability .to question is an effective study 



^ and learning skill. 



The stadeots are able to: 



How 


Skills 


Apply .tc 


H,Situations: 


hov/ 


i;helr 


ef f ectiv/^ 


5 study skills 



'define atudy sltuat-lbn. . - 

s . ' ■ 

* identify- their effective study* skills. 

identify their "'Own study situation. ' — 

giMfi. examples of how t hfep effective skills apply in that 
study situation. 



\ Educational Environment : l ^^ng Listening and- Speaking Skills 

The students wil'l be able to anploy listening and speaking skills 
that allow for involvement In classroom discussions and activities.^ 



#1. 



Listening Skills ;. The students understana listening skills 

and )iow to use them iu the classroom. 

The students ^e able to: . --^ 

;-- - ' . \- 

•define the concept of 'listening. * 



'recognize that attentiveness^, is.;a pirerequis-ite for listening. 

•illustrate the use of attentivehes^- f oj^ listening.. i^ the 
classroom* ^ ^ ' r ' , 

* ^ ' ■ r 

"'.^ 'recognize that- knowing when to listen and when to speak 
(timing)! is a listening skill.'* 

. - ^ ' , - ;^ ^ V 

' illustrate the ujje of knowing* when' to listen and when to 
speak (timing)' iii the classroom.. 

•recognize that lisCfeining for the colitdnt of the speaker's r 
^message is* ^ kelpfiil skill. ^ .1 ' ^ ' .^^^^ 

'illustrate the use of listening the; cont<tot of the spe^er 
message in .the clai^sroom, \ ^ ' . ' -t. * 

'recognise that li§,tening .-to l?femember is a, helpful skill. 



m 



^lluitrat;>e) the uis.e of listening to .rem^niber in the classroom. 



"r^cognrre.that listening .for .the speaker ' s feelings is a 
* helpful skill. • ■\ » 

"illust^te the use of. listeni-ng f or' feelings as^ it occurs in 
t^he clas^oj^m. ' ^ ^ ^ ^ ' 



2. Speakjjng Skills : The students will under stand speakltig skills ; 
•and Wow to use /them In the classijoom.^ ^^ , * s ^ 



■ ■ > • -J . «• 

The students are able to:^ 



* define what speaking means, as related to* speaking skills. 

, * recognize the preliminary skills necessary Before actual < 
^erballzatidn ca#^occur. . . . . ' 

*(i,e. raising their hands to get •iittentloj;!; waiting until - 
. their turn to speak, responding* when spoken to, etc.) ^ 

* • ^ f- 

' • * Illustrate the use of the preliminary skills liecessary 
before actual verbalization In the classrdom can occur. 

* recognize that speaking distinctly "£b a helpf ul skill. 

*lllii8trate tlie use of distinct speech In the classroom, 

* recognize that speaking with ah adequate voice level (not 
too loudly or too sof tl^) Is a helpful sklljL'. 

* Illustrate the use of speaking with aa adequate volc^ level 
In the classroom. 

I" ' i 
'recognize that responding appropriately Is a helpful spi^klng 
skill. ^ i . / 

* Illustrate the use of appropriate responses In the classroom. 

•recognize that contributing to the topic at hancf Is a helpful 
speaking skill. • 

'Illustrate th^ use ,of contributions to the topic at hand In 
the classroom. 

ti . . < 

•recognize that responding about feelldgs Is a helpful speaking 
skill. " 

'Illustrate the use of feeling responses In the classroom. 

Educational Environment : Evaluating Ability, Progress, and Methods 
of Improvement 



The students will be able to realistically evaluate ability^ 
progress, and methods of improvement in various subject areas. 



I. ' Methods of Evaluatton ; The studenti wliriinder stand various 
methods ^€ Q\^luation> \ 

The students are able to: 

define evaluation - * 

identify various methods of eviiluatlon. 

explain about thede method^ of evaluation. 

gtve exanflMSfes of the application of these various methods 
of evaltiat^n. " * 

r ' . • - < ' . . 

# 2. Methods of li^provement ; The students will be^ aware of various 

methods of Ij^provement In subject areas. 

the students are able to':' „ ' , ^ - 

•define the contept of method of improvement. 

• Identify* how a person can Improve in a particular subject 
area. „ . 

Self Und^standlng : ' Individual Abilities Aid in Task Accom plishment 

The students will be able to recognize how individual abilities 
aid in accomplishing different tasks. 

* 1. Development of Abilities : The 8tudents<4./lll be aware of tlie 

development of abilities, in themselves and others. 

The students are able to: > ^ 

! define ability. 
*(ability: the power or .skill Jlq do some special thing.) 

•identify scime of their past abilities. 
*(i.e. abilities at different age levels: 0-2, 2-4, 4-6, 
. . . years of t^ge . ) 

•identify some of their present abilities. 

t 

'identify some past abilities of others. 
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* Identify some present abilities of others. 

•rjBcognlze that al^ilitles develop with both time and effort. 

* ' ' * ' ^ ' ' - 

#2. Abilities Contribute to Successful Daily Routing ;' The students 
will be aware of how the abilitiife6 of themselves and others 
can cpntrlbute to the success of daily routine. 

* ■ .. 

The students are'« able to: ■ * ■ 

•define successful daily routine. 

'identify how their own, abilities contribute to a successful 
daily routine. 

identify how the abilities of others contribute to a success- 
ful daily routine. • , 

Self Understanding : Learning in Liffe Situations 

The students will be able to recognize that learning occurs in all 
types of life situations. 

t ' 

1. Methods of Learning : The students Will be aware of the various 
methods pf learning. 

The students are able to:* 

•recognize thdt experience (doing> is a me^ihod of learning. 

•recognize that modeling is a method o-f learning. 
*(modeli9gr learning by patterning after someone else.) 

'recognize that exposure is a method, of learning. 
*(i.e. exposure through reading, listening to lectures, etc. 
X also exposure comes in varying degrees • ) 

// 2, Learning Methods in Their Lives : The students will understand 
various situations in their ox^m lives where learning takes plac 
by different methods. 

r||p students are able to: 



give examples of situations^ where they have learned by 
experience. > ^ 

describe what they learned by experience. 

give examples of situations where they have learned by 
modeling. 

describe what they learned because of the modeling proceB8< 

give examples of situations where they learned through 
exposure {reading, listening to lectures, etc.). 

describe what they learned because of the exposure method. 



Self Understanding ; Clarifying and Expanding Interests and 
Capabilities 

The students Will be able to appreciate value of clarifying and 
expanding their interests and capabilities. 



Factors That Influence Interests and Capabilities : The students 
will be aware of factors that Influence interests and cap- 
abilities. 



The students are able to: 



define interests . 
define capabilities. 

recognize that pafents influence interests and c^apabilities. ^ 

recognize that teachers influence interests and capabilities. 

recognize that peers influence interests and . capabilities 

recognize that sibling influence interests, and capabilltfles . 
*(see Systematic ■ Training for Effective Parenting , Parent ' s 

Handbook , Family Constellation, p. 23-24 by Dinkmeyer 

and McKay. ) 

recognize that circtinstances influence interests and 
r ^ IK titles. 



cognize that othe 
tad capabilities. 



recogni^ that capabilities ^ 
by the environment. 



ts influence interest 



inherent and 2) affected 



•recognize that Interests arc/ totally affected by. the 
environment. 

#2. Interests and Ciapabllltles Change ; The students will be aware 
^ that interests and capabilities can change. ^ 

The students are aljle to: 

•Identify Interests they have had In .the past. 

•Identify capabilities they have had In the past. 

•Identify Interests they have now. 

•Identify capabilities they have now. 

'Identify Interj^ts they might have la the future. 

'identify capabilities th^y might have in the future. 

'Recognize that interests and capabilities change or 
expand with time and need. 




r :. 
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V 



Domains, Objectives, Competencies^ 



TASK DIRECTIONS 

Following are all of the domains, objectives, and 
competencies for 5-^. This handout will be use^ periodically 
throughout the workshop. 



/ 

\ 



^DOUT //2 



DOMAIN: INTERPERSONAL EFFECTIVENESS 

Hiimgn Relations Skills: Behavior Affects Behavior 

The students will be- able to recognize that their behavior toward 
others affects other's behavior toward them. 



1. Actions Affect Behavior: The students will be aware of how theii; 
actions affett the behavior of others. 

\ 

J The students are able to: " ^ 

•recognize how their actions affect the emotions ''^^ others. 

•recognize how their actions affect the decisions of others. 

\ •recognize how their actions affect the conduct of others. 

•recognize that the effectiveness of an action is determined 
by the type of response they receive from others. 



//2. Relationship Between Actions -and Responses: The students will 
I be aware of the relationship between actions and responses. 

The students are able to: 

•-jdefine action. 

•define response, 

•recognize the following relationship between action and 
response: an action occurs, the person "thtak' " and "feels'* 
about that action, then the person gives his respoij^. The 
logic of a person's response is dependent upon the logic 
of his thinking and feeling about the action. 
*(See A Guide to Rational Living by Ellis and Harper.) 

B. H uman Relat i ons Ski lls: Friendships 

The students will b^' able to demonstrate aa understanding of the 
process of making and keeping friendships. 




M aking an d Keeping Friendships: the students will undexsta^id 
the process of making and keeiM-ng friendships. ' ^ 

The students are able to: ^ ^ --^ ' 

•explain why making and keeping friends Is a basic human 
need. ' ' ' 

-explain why caring about others Is a basic key !lto making 
and keeping friendships. ^ 

•explain why desire for friendship Is a requlr^ent for making 
and keeping friendships. 

c -provide examples of ways they can Initially act friendly 
as a mecins of making new friendships. 
*(i.e., speaking kindly, being genuinely Interested; 
sharing activities, experiences, feeling, etc. ) 

•explain why the development of trust Is ^Important In keeping 
friendships. 

'explain why the development of loyalty Is Important In^ 
keeping friendships. 

1/ 

•provide examples of how the above factors can appJLy In 
friendships. 

•provide examples of how the above factors relate to eroup 
friendship skills. 

*(i. e. , as relating to cliques, etc. ) 
•explain how cliques can affect friendships. 



Effect iven e ss o f Their Own Friendslilp Skills: The students will 
ev^aluate tfie effectiveness of their own friendship skills. 

'fhe students are able to : 

'list the friendship skills of an ideal person'. ^ 

•list their gwn, friendship skills. • 

-evaluate the^ir own friendship skills as eff^ectirVe or Ineffective. 



.describe methods/of change for those friendship skills they \ 
hdve judged as ineffective. ' ^ ^ ^ 



Human Relations - Skills; Expressing Opinion^ and Beliefs 

The students will be ablef to demonstrate 'an awareness of the various 
methods of eiqjressing' their opinions and beliefs. 



#1. -Methods of Expressions * The students will understand the 
various methods of expressing opinions and beliefs/ 

The students are abj:e to: , , . * , 

, * provide examples of verbal methods of expressing opinions 
and beliefs. » • 

' ' c ^ ... ^ ' 

• provide exanipl^ of nonverbal methods of expressing 
opinions and beliefs. 

, illustrate those metTiods of ^-expression which encourage ' 

others to listen. ' « \ ' 

^ *■ " • • _ 

^ . • illustrate those methods of expression which encabrage 

^others to respond.,^ k ^ " ' I ^ ^ ^ 



^ ' compare and tontrast^^ethods of expression whiq|i^&ncour*age 
others to listen ^^tid to respond. 

• provide ]^amples of methods of exprek^o^ whi<?h are 'used in^ 
group situaftions. " f 



A , 
ssV 



* ' provide examples of methods of expression which are used in 

one-to-one situations. ) ^ * 

• compare and contrast the methods o£ group expression and 
one-to-one expression. ^ k > 

2. Their Own Methods of Expression: The students will evaluate 

th^lr own methods of expressing, opinions and b^lifefs. s, 

' ' . * " ■ -v. 

The students are able to: . / 




\ 



/ 



• desci^il^e 'th(|ir Aown verbal methods of expressing opinions 
and beliefs/ 

; describeyfheir own nonverbal methods of expressing oi>inions 
and bel/^fs. ^ , ' | ^ 

' . • 7' i ^ • ' 

describe their 6wn methods of expression which encQurage 
others* to listen. , * , 

> 

• describe their oWn methods of expression wTiich encourage 
others to rfe^ond. / , , 

» describe, ^h^ir own methods of expressl,on that they use in 
group situations. * , 

•describe thefr.own methods of expression that they use in 
one-to-one situations. ' ' ^ 

) -evaluate their m€ft4»eds of , expressingx opinions ^nd belj.efs 
as effective or ineffective.. r 

•describe methods of .change for those Methods of expressUon 
they fudged to be ineffective. < . 

^' ■ ^ ' ■ . ' '^ " A 

Human Relations' Skills: Acceptable Behaviors in Groups 

The students will be able to identify socially acceptable behaviors 
occurring in a group situation. . ' I ' 

1 . Relationshj^^etween Rights 'of Self'and Ri&hts of Others;. The 
students will understand the relationship Setween/thie rights of 
self and the.figh*ts of others in group i^ituations. 

The students ar^ able tdf' 

•compare and contrast the give-and-tak/e- relationship between 
the rights of ^elf and the rights of others. ^ ' » 

. • ) _ . • ■ < .. • 

2. Char acteristic Reh avior Patterns: The students will be aware 

the rhcjractcrist ic ^"behavior pattGr;ns (roles) that develop as 
a p^art o\ ^rbuj^ interaction.' 



ERIC 



, . .. • . . / - 

'Jhe studenLb are. able to: - * 

.( •de|fine group Interaction. . • 

' ' ^ recognize that the role of leader is a characteristic ^ 

* ' ' behavior pattern which de'trelpps as a part"*of group'int^r- 
action. , ^ ^ , • - 

^'^ecognize that the role- of . listener Is a characteristic • " 
behavior pattern which develops as a part of group inter- 
action. ^ I . . " ' * 

, - -di^fine the ^role of gatekeeper in group ^interaction. 

• recogntze that the rote of * gatekeeper is a characteristic . 
behavior pattern. which develops as a ^ait of group inter- 
action. . ^ 

f • define tfiie role of advocate, in group interaction. 

' •recogn'iije that the role of advocate is a thaoract^rlstic 
\ l/ehavior pattern whicfi deveibps as 6 part ^ grou^ inter- 

action. ' \. . 



Behavior in Group Interactions : The students will be^ aware of 
th^ir own behaviors in gispap interactions. > \ < , ^ 

The students are able -to: . ' - . 

- 'define socially acceptable behavior in group ititeractions . 

/list ttfeir own socially acceptable behaviors iji group inter- 

ac ttfions . ' . ^_ ^ ^ 



list their own socially unacceptable behaviors in group 
ifeteracL ions. ' 



R elat ingKWlth JiKnlfiq.ant Others: Competitiveness arfd Cooperatlveness 

The students will he abj^e to rec'ognlze the effects' of competitiveness > 

and cooperatlveness Vith both peers and aduits,' ^ 

■ ^ ^ ^ . •• ..^ if . 



y/ 1."^, Effects of Cooperativeriess; » The students will understand the 
effects of thqir cooperatlveness with both peers ^nd awults. 

^ ^ The students are able. to: ^ > 

• define""cooperativeness . ,i 
*(cboperariveness: -working together toward a common goal.) 

' ■ • • . ^ • * ' I ^ " ' L ' ' ' 

•proi(Lde examples o?^ their coop^ativeness with |^jeer.s. . 

' . •'provj.de, examples of their' cooperativ^ess w^th afluJts. 

, -explain about some of the Ijelpful effects of>their coopera- ^ 
tlven^ss with both peers and adults. ' , ^ 



explain "kbQut 'some, of- the liantiful effects of thedlr coopera^- 
tiveness witlK^^oth p^jrs and a^Hlts. . 



^. % Effects of Competitiveness: The student^p will be aware of the 
effects of their' competitiveness with both^peets and adulter* 



S 



The students ar 



^ able 



i 



to/ 



• de'fifte competitiveness. ■ ^> 
*(competi«.veness:/ contending with others for pr6f it ^ ^prize , 
^ or poA^tTorTT'^a^contest . ) - 

•provicie.Vxamp*Les of their compet iti\jeness. with pei&rs. 

•provide jfexamples of their Qomgptitivenesa with adults. 

•explain about some df the helpful -effects'oj their t;onl^>ti- 
Ivenes^ <^t:h both peers and adults. 



' explain ^bout soVe of the harmful j^ff'ects of their competi- 
tiveness with both pe^rs and adplts. %, 

Differences and' Similarities Between Ccmipet it iveness,'and^€oop- 
erativenes, :^ The students will be aware of * the,, differences and 
sinilarities between competTt iveness and cooperatlveness. 

Tlie sludents are able to: 



\ 
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•'rcn-oV'jiize that competilriveness and coqperat ivenes^ are both 
.ways of getting things accomplished. . ^ 

•recognize that both competitiveness and cooperativeness can 
be helpful. - ' 

•recognize that both competitiveness and cooperat^eness can 
be harmful. 



V 

•recognize that tha/emphasis of comi)etitiveness is different 
from the emphasis of cooperativeness. ^ — ^ 
*(i.e. , confpetitiveness tends to draw people apart, while 
coopercitiveness t;ends to ^bring people closer together.) 

•rec^ognlze that competitiveness generally involves "winners 
' and losers", while cooperativeness does not use that type of 
terminology. 

Rel ating With Significant Others: Family Relationships 

The .students will be able to recognize the value and process of 
establishing an effective relationship with their families. 

// 1 . Process o f^ j^st a hl ishlng I" f f ectiv ^Family Relationships: The 

s'tudents Will 'understand the prSWtffe" of establishing effective 
family relationships. J 

Usin^ a hypothetical family s it uaL 1 on , > the students are able to 
•defiiu^ .'tfcctive family relationship. 

•provide examples which show that ,f{he belief that all persons 
are equal in worth and dignity is a part of the process of 
establishing', effective family relationships. 

-provide examples which show that respect Is a part of the 
proress oi establishing effective family relationships. 

•provide examples which show that listening is a part of the 
proces'. of establishing effective family relationships. 

-proviil. examples wfiich show why t ommun i cat^ i on skills are 
iHM rssary tor the process of establishing effective family 
r t' la t i on .h i ps . 



.provide examples whLch show that cooperation is a part of 
the process of establishing effedtive family relationships. 

-provide examples which show ways of handling disagreement or 
conflict as a part of the process of estabWshing effective 
family relationships. 

-explain what comprises a family meeting. 
*(l.e., reference: Raising a Responsible Child or the S.T.E.P, 
.P arent'^ Handbook , both by D. Dinkmeyet'.and G . McKay.) 

•provide examples which show that regular family meetings can 
be a helpful part of the process of establishing effective 
family relationships. 



Results of Effective Family Relationships: The students will 
be aware of the results that come from having effective family 
relationships. * 

From a hypothetical family situation, the students are able to: 

• recognize the- resulting feelings when the belief that all 
persons are equal in worth and dignity is a part of the 
family relationship. ' ; 

-recognize the resulting f eelings^^jj^en respect is a part of 
the family relationship, 

-recognize the resulting feelings when listening is a part of 
the faniily relationship, 

-recognize the resulting feelings when communication skills 
are a part of the family relationship. -"^ 

-recognize the resulting feelings when cooperation is a part 
ot the family relationship. 

-recogni/e the resulting feelings and the effects when regular 
family meeting.s (as proposed bv Dinkraeyer and McKay) are a 
part of the family relationship. 



1 f Va 1 idat 1 oi- : Wort.iiwh i Leness 



1/ 



Tiie students will he able to achieve feelings of worthwhileness. 

1. Worthwhileness in Relation to^Others; The students will be aware > 
of methods of attaining feelings of Worthwhileness in relation 
to other people. 

The st'udents are able to: 

.recognize that when feelings of worthwhileness first begin 
, to develop in an individual they do so in comparison to 
other people. 

•recognize that as feelings of worthwhileness mature the 
emphasis shifts from comparison with others to self 
actualization. 

.recognize that self awareness (physically, emotionally, 
intellectualJy, and socially) is a method of attaining 
feelings of worthwhileness. 

•recognize that meeting new challenges is a method of 
attaining feelings of worthwhileness. 

•recognize that being flexible in meeting the needs and de- 
mands of themselves and others is a method of attaining 
feelings of worthwhileness . 

•re(^ognize that uriderstandip^ the meaning and the effects of 
behavior (of themselves and others) is a method of attaining 
fee ling. s of worthwhileness. 

f 

•rc5cognl/.e that sensitivity to others is a method gff attaining 
feelings of worthwhileness. ^' 

• recognize that tolc ranee ( unde r s tan^l ing and accepting in- 
dividual differences) is a ^method of atta:UiT*ng feelings of 
wort hwh i 1 eness . 

•4 

//^- J'ee lings ot Worth wFiileness : The students will understand their 
fee I ings of worthwhileness . 

The St udents :\rv ah 1 e to : 

•describe Kcuerai Icelingj; c)l w(j rt hwhi lene^:^^ . 
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•provide examples of ways to attain and maintain these feelings 
of worthwhUeness . 



'describe their own feelings of worthwhileness*. 



'provide examples of w^ys they have attained and 
tained these feelings of worthwhileness . 



m 
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Self Validation: Control Over Self and Environment 



The students will be able to recognize that they can exercise some 
control over themselves and their environment. 



The students ate able .to:. Is 

"recognize the following relationship: when av\ action occurs, 
the student "thinks" and "feels" about that action, then the 
student gives his response. The logic of a person's response 
is dependent upon the logic of. his thinking and feelings 
about the initial action. If the student wishes to change 
his type of response to an action, then he will ^ave to 
change his belief (thinking and feelings) about that action. 
*(See A Gulxie to Rational Living by Ellis and Harper.) 

'recognize that controlling their attitudes and thinking process 
is a major factor involved in having some control over themselves. 

'recognize t h^t controlling their attitudes and thinking 
process is a majur factor in having some control over their 
env i roniJTtnt . 

Self Validation: Individual Differences 



'The students will be able to demonstrate an understanding that all 
individuals, including themselves, have different and varying per- 
sonal characteristics and abilities which distinguish them from one 
another, and that certain of these characteristics and abilities 
may change from time to time. 



Factors of Con t rolling Self and Environment: The students will 
be .aware of factors involved in the process of controlling 
themselves and their environment. 
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//I. Changes in Behav iors and Abilities: The students will under- 
^ sdand the changes that occur in characteristic behaviors and 
abilities of self and/or others over time. ^ 

The students are able toj 

'define the terjiv ^'characteristic behavior patterns" as the 
ways a person usually acts. 

'list characteristic behavior patterns of others at several 
stages, such as birth, age two, etc. 

•list present characteristic behavior patterns of others. 

- -compare and contrast past and present behavior patterns of 
others. 

/explain changes physical and intellectual development ^ 
in terms of time, needs, and interests. 

•list their own characteristic behavior patterns at several 
stages, such as birth, age two.,' etc. 

* list their own present characteristic b^avior patterns. 

'compare their own past and present behavior pattern^. 

•explain the chan^^es in their own physical and intellectual 
development in terms of time, needs, and interests. 



'I 
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nOMAEN: WORK AND iJFE SKILLS 



l^all y Living: Consumer Skills 

The stiidents will be able to identify consumer skills that are used 
in daily living. 



%i //I. Consumer Skills Used and Needed by Different Groups: The 

studenjis will understand the various opnsumer skills that are 
' used and needed by differ eh t consumer groups . 

The students are able to: 

• id^nt if y several groups of consumers. 

e. , children,' adults, women, grandparents, teenagers^ 
boys', etc . ) ^^^^ 

• identify, consumer skill's needed by eactj group sut^ as dis- 
tinguishing between necessities and nori-necessities , and 
recognizing the influences of advertising. 

'explain tlie difference between the skills needed by different 
groups. 

■* 

, 'identify consumer ai i .>ac[i as guarantees, warantees, an<^; 
ronsun;er resources (literature, organizations,, laws, etc.) 




^Ld V i n g : Sc^hoo] Relevancy 

e students will be able to identify the relevancy of school subject 
matter and ot hor^ >?=jc hool experiences to community, home, leisure, 
and occupations. , . ^ • 

\ 

^: ^t ^hool Kxpi-r i onces : The students will be ayare of the school 
academ'ic ,\nd social areas at their grade level. 

The s t uf lent s arc ab le to : 

*li.s: rli ' school academic experiences they encounter at 
the i r ^ if** . I eve 1 . " \ - * 
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, list the school social experiences they encounter at their 
grade level. - . * 



//2. School Relates to the Worker: The students will understand how 
, school academic and social areas relate to the role of worker 
on the job. ^ 

The students are able to: \ 

' identify a worker role, 

'list various activities of the worker on-the job, 
• relate school academic areas to worker actl^vities, y 
' relate school social areas to worker activities. 



3. School Relates to the Leisure Participant: The students will 
understand how school academic and social areas relate to the 
leisure participant. 

The students are able to: 

' identify a leisure participant ./le. ' 
*(i.-e., gOjifer, diver, hunter, etc.) 

'list various activities of the leisure participant. 

i 

'relate sdhool academic areas to the activities of the 

leisure [participant. 

.1 

' relate si hool social areas to the activities of the leisure 
par t ic i]>ant . 



C. fasj^ Resp^s i Dility/Employability : Dependency in Task Accomplishment 

The students will be able to recognize that others depend on them 
in helping, perform a task and will be able to identify situations 
in which people depend on each other to perform certain tasks. 



//I. Situations Wiieri? People Are D ependent : The students will under- 
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. stand situations where people are dependent upon each other to 
accomplish a task. 

'^e students are ab^e to: * \ 



( - 



•give examples ot situations where they work- with others 
to accomplish a task. 

•give, examples of situations where , others depend oa. them to 
accomplish a task. 

r ^' 
'give examples of situations where they depend on others to 
accomplish a task. 

•giv;e examples of situations where people work together. 

•give examples of situations whe.re people are dependent on 
each other. I 

// 

T.'i.sk^(« >sponsibility/Employab j/1 1 : )t^^±'^ ii£ 

iiudents will be able to^^r^cognize tht ue (personal rewards) 
whi.h comes from a task well done. ' 



//I. Person a] Rewards ij .^The students will understand the personal 
reward^ available when a task is done well. 

siidents are able to; 

•explain why and how external criteria (someone else's 
standards) determine if a task is well done. 

•provVde examples of extrinsic rewards available for those 
who do^^ task well. 

'recognize that most extrinsic rewards ajfe dependent upon 
extornal criteria for task accomplishment. 

'explain why and how internal ' criteria (personal standards) 
dete rrniiie if a task is well done. 



•provide t^xamples of intrinsic rewards available for those 
who do .1 task well . . 



ii 
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* rccogni zc, that most intrinsic rewards are dependent upon one s 
* ■* Intfri^l criteria for task accomplishment. 

Task Responslbility/Employabillty : Purpose and Steps of a Task 

The* students will be able to recognize that tasks have a piirpose 
and that steps are foll^Dwed In completing a task. > 

^ ' r / * 

//)'. P roces ses and Steps of Task Accomplishment: The* student s' will ' 
understand, tht major processes and t-he steps involved in task 
> accomplishment. 

Tlie students a i;e able 
y * • 

• give their cw\^ examples of the processes and steps involved in 
. . task accomplishment: 

1. specify a task 

'2. explain the steps involved in planning for that task. 

3. explain about the "doing" portion of the task. 

4. explain about the steps involved in evaluating their 
task accomplishment . 

5. explain about the steps involved in "redoing" the task 
if necessary 



Task Responsib i 1 ity/ Kmploy ability : Personal Characteristics and Job 
F LeTd s ' ' 

The students will be able to recognize certain personal characteristics 
that are related i o job fields. 

J 

//I, Characteristics Relate to -lol)^s_:^ The students will understand 
how some personal characteristics relate to job fields. 

The students are able to: , - 

•Identifv job fields and cJusters. 

•id(Mitifv personal characteristics in terms of behavior 
anij 1 ike ;./dis 1 ikes . 



•explain why certain personal characteristics might go^ 
with one cluster, and not another, 

'^(i.q., The characteristic liking to be with people goes 
^ with Personal Service and not with Construction/) 



2- ' Characteristics ,and ^Job Choices: The students will be aware of,^' 
the importance of the relationship between personal characteris- 
tics and job choice. 

When given a situation, such as a story or interview, the 
students are able to: ^ 

-recognize the consequences of pe rsonal. chiractertpt ics 
not matching job choice. . / « 

ft 

-recognize the consequences of personal characteristics ' 
matching job choice. . 

Y . , ' ' 

4 ( ^ 

Work and Keis u rel£nvironments : Work^nd Leisure Activities • 

The students will be able to distinguish betweei^work and leisure* 
time activities. ' ^ 

J 

//I. Similarities and Differences: The students will understand 

the similarities and differences betwAp work and leisure time 
activities. 

The ^budents are able to: \ * 

•/define work activities. \ 
.define leisure activities, 
-give examples of work activities, 
.give' examples of leisure activities 

W o£k and Leisu r e Environments: Respect for/ Work Well Doi^e 




■ A' 



1 r 



Th(B students will be able to recognize that respect is due to 
others 'for the con'tributi^s they make in their Various, role^^ and 
when-th'ieir work ia^well done, rffgardless of its«^nature. ^ 

//I- Purpose Of /Work Rojes: Th^ students will uudferstand the P 
purposes of various- Vork roles, : */ 

The students are able to: " • 

•list various, work roles. ' jf 

•give examples of the purpose) of various work rt)les>* 



2. Respect for Any Work Done Well: The/students wil^l; under^^^d 
thab|i;eypect is due to others foi^^iwOrk that is well donef 
^ regfrdlfess of the nature of that work. ^ 

The students are able to : , ' 

<* - . 
•list work^oles that are appealing to them. 

•list work^oles that are not appealing (to them. 

•'give examples of appealing work that is done well. 

•give examples of unappealing work that is done well. 

V , • 

- jfexplai'n ^whV respect is due for work well done - appealing 
or not .X 

••recognize , re^^s why respect is sometimes not given for 
' work well done^. 

*(i.e., l|^w-«iociaJ statu.s, unappealing, purpose seen as^*^' ^; 
i ns i gni fic. lilt;, etc.) . 




Htfid ^^ ^^g^d Le i sure Envi t^onments : All People Work 

r ^ ■ 

The students will be able to recognize thaX all people performjsome 
type of work. > 

. \ 

[ \ ': 

ill, . Work Ro l es ^a nd A'c tivit ies: ' The students will understand various 
work roles ^nd activities performed by ot^her^ 
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\ - •identify the wt(?fk roles and Xhe activities of some adults. 

^ f:'^ Videntify non-lk^rk roleg anH activities. ^ ' ^ 

^ ' e., cit'Jzen, leisure participant, family member) , 

• give .examples of work roles and activities perf ormed*l?y 
others. / .j • V , 



-A 



W ork and Leisure Environments ^ Work Roles Change/Multiple Roles 

The students wilV be able to recognize that work roles may change 
during one's career or that a ;^rker may have multf^lple roles at the 
same time. " 



1. Work Roles rind Activ i ties: The students will understand 

various work roles and activities performed by others. 
9 *(Thls is identical to Goal I Objective //l.)^ \^ 

The student^ are able to: ^ , j 



identify the work roles and the activities of som^* adults. 

ident ify I non-work roles and activities. 

*(i.e. titizen, leisure participari^i family member) 

givr examples of t^ie work roles and the activities per- 
f ornu i! by others. ^ 



112.' Mult iple^ Roles: The^students will be aware that a worker may 
have mi>ltlple roles at the same time. 

The students are able to: 

'list workers and their activities. 

'list theidif fferent work roles of a particular worker. 

✓ 'list dlTferent roles, pther than work roles, of that same 
w. worker. f 

' * recogn Ize/ that a worker can have multiple ivy.es 'at the ^ame time 




« K. 



rk and Leisure' Environi 



Jdy Cluaters 



.^nrs: Interests 'and Abilities 



8 Relate To, 



The students will be able tCrecogfiize that there ,ar^ families 
(clusters) of Jobs which relate to one another and tha£ one's 
interests aAd abilities can r^l^te to- seyera;|. job^as a result. 



•1. Interests And Abilit^ies 



understand how ^nteres 



The students are able to: 



s Relate To . G'lusters: The students wilj^ - 
ts and abilities relate to job. clusters/ 



:rib\ 



describe the U.S.O.E. Classi^c.ation System. 



'U.S.O.E. Classification System 



Divisions 

/ . - . 


Clusters 


Service Group 
^ it 


■ ^ ^ 

Consumer Education and 'Homemaking 
] Public Services / 
Personal Services 
Hospitai,ity and Recreation 


Business' Group 

] - 


^.^^^^usiness and Office /, ;-' 
} ^Manufacturing '^X / - 
Marketing and- Distribur;l^n . ^ 
Transportation 
Corv^t^ction o ^ ' 

« <v 


Science Group . 


. . Health 

Environmental Control 
Agri-bus\ness and Natural Resources 
, Marine Science 


6 ■ 

Communicat ion^roupi 


Communications ,and Mfedia' 
Fine M*ts and Humanities 







/r 



ERIC 



• list' tlie interests of' pleople who hoJ.d jobs in various 
clusters. * « / ;** - / 

'V ' \. , . < - 

^ 'list the abilitlii^ of people who hold jobs irt^varipus 

*'>clustip>:. ^ ' x' 

•-explain why people' .with certain in^t;:erests and/or * ^ 

abilities mights choose a Job l,n a particular cluster r 



Interests and Abilities Relate to Several Jqbs: . The studedts 
will be aware that interests and abilities can fel^JL^ to 
several jobs . • . 

The stRidents are able to: 

< 'when given an example of an interest, list those jobs that 
might satisfy that tn^eife^t^, 

^ '«> 

•when given an example of an ability, list those jobs that 
might use that ability. 




-11- 



DO^IN: LIFE CAR^Eft PLANNING 

P lanning r)kXlls : Attitudes and Values Affect Decisions, Actions, 
and Life Styles 

The students will be able to recognize that attitudes and values 
affect decisions, actions, and life styles. ' 

?L. Life Styles: Tfte^students will be aware of various life styles, 
students, ar^ able to: 
'define life- style, 
-^•list various life styles. 

-Identify life styles from example situations. 



//2. ^ 'Attitudes and Values Affect Decisions and Life Styles: The 
students will be aware of how attitudes and values affect 
decisions and life stylej|. 

The students are able to: ^ 

•recognize the relationship between decisions and life styles. 

•define attitude.. . * 
*(attltade: way of thinking, acting or feeling.) 

•recogni/.e that attitudes affect decisions, 

'define values. 

* (values are based on three processes: choosing freely from 
alternatives after consideration of the consequences, prizing 
or beting happy with the choice and being willing to affirm 
that choice publicly, and acting or doing something with 
that choice. ) 

'recognize that values affect decisions. 

•recognize that attitudes affect life styles. 



'recognize tliat values affect life styles. 



•idcyiitify decisions that are influenced by attitudes, 
•identify decisions that are influenced by values . 
'identify life styles that are influenced by attitudes. 
• identify ^life. styles that are influenoed by ^alues. 

B. PlcAining Skills : D ecisions Made by Self and Others 

The students will be able to recognize that they mdke decisioua" and 
that their lives are influenced by decisions made by themselves 
and by others - 



Stu dents Lives', Are Influenced by Their Decisions : The 
students will be aware of how their lives have been, are, and 
will b(i influenced by the decisions they make. 

The students are able to: 

•identify a major personal decision they made in the past. 

• ■ / . ' > " 

'examine the short range and long range effects of that / 
decision. 

•identify a major personal decision they are in the process 
of makings 

•examine the 'possible short range and long! ran^e effects 
cf tl^at decision. , 

•identify a major personal decision that might be made in » 
the future, 

•speculate and examine the possible short range and long , 
range efXects of that ' decision. \ 



//2 . Studen ts' Lives Are Influenced by Others' Decigrions; The 

students will be aware of how their lives are .influenced by 
^ decisions made by others. ^/'V^ 

The students are able to: 



> 
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• Identify decisions made by parents that influence their 
. lives.. ♦ . 

•describe how these decisions made by parents influenc^e 
their lives. - ' 

^identify decisions made by teachers that influence their 
lives. 

•describe how those decisions made by teachers influence 
their lives. < 

•identify decisions ma4e^ by the peer-group that influence 
their lives. 

•describe how those decisiohs made by the peer-group 
influence' their lives. 

'idenrify decisions made by government that influence their 
iiv s. 

•describe how those decisions made by government influence 
their lives. , ; > 



^' Planning S k ills; Alternative Decision-Making Courses 

The studen s will be able to recognize that there can be alter- 
native decision-making courses, with differing consequences. 



//I. Alternat iv e r)eci;3ion-Making Courses And Consequences: The 

stu^jerits will understand the relationship between alternative 
deciBi on-making courses and consequences. 

The st^Kjents are able to: 

'define the word alternative in decision-making. 

' de ' :ie consequences, 

'provide an "example of a decision rfiade concerning a specific 
problem. 

* uient.ify .liternative decisions that could be made for the 

samt- p ro;.>iem* 



-consider the" consequences of each alternative decision that 
could be iT^ade for the same problem. , 

•explain about the relationship thajl! exifitts. between alternative 
decision-making courses and consequences. 

Choices Within Decision-Making Course.s:- The ^dents will 
understand about the- choices within dectsion-niiSking courses 
and their differing consequences i ' 

The students Bre'^^^le to,: * ^ 

•identify a decl6ion-makin^ course. 
*(±.e., a series of decisions relating to the same area 
such as care^ choice, choice of musical instrument to . ^ 
study, choice of friendship group, etc.). 

'list the decisions made in that decision-making course, 

•identify alternative decisions to those decisions that 
were listed. ^ . ' 

0 

•examine the differing consequences of those alternative 
decisions. 

\^ ■ ' 

•define choice.. ' 

•give an example of a choice and explain^j^at ludKes it a 
choice. 



Lairu^ 



•explain about a personal decision-making course, the 
choices within that course, and varying consequences of 
the, choices. ; 



D, Planning Skills: Planning vs. Trial and Error 

The students will be able to recognize that "planning" leads to 
more effective performance than does chance or "trial and error" 
approach to a task. 

//I. Planning Is Mo rt- Ef reactive Than Trial and Error: The students, 
will understand that the planning process is a more effective 
approach for task acG^FiP)lishment than ttial and error. 
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The students are able to: 

•define effectiveness in teryis of efficiency, time resources, 
money resources, completed product or outcome, and quality 
of product oir outcome* , ' ^ 

' - . / - ( ■ 

•compare and contrast the effectiveness of the planning process 
with the effectiveness of trial and error. 

•explain why the planning approach is more effective than 
the trial and error approach to a task. 



Kducational Environment: Demonstrating Effective Study and 
Learning S Kills ■ fA 

The students will be able to demonstrate effective^ sttidy and 
learning skills/ 

1. Study Systems: The students wiil be aware of how their study 
skills combine to form a study system. V 

\ 

The students are able to: 



define study system. 



•identify the factors that are involved in a study system. 
*(i.e., SQr3= surv-eying + questioning + -reading + writing + 
reciting) ' 

• identify "the skills needed^^j^^ study system, 
•identify their own effective skills. 

•recognize how their dim effective skills incorporate into 
a personal ^tudy system. 



//2. Inportance of ac^^kf f ective Study System: The students will 
understand the importance of developing their own effective 
study system. ,/ 

The students are able to: 

" 'd.-jfint' dn efJectlve study system. 



recognize the consequences of a consistent and effective 
study system. 



recognize the consequences of having no consistent, effective 
study >^system. . . ^ ' 

examine their own study system. 

•compare their own study system to their definition of an 
effective study jsystem, 

'identify those skills, if any, which need to be changed to 
make rhcLr system more effective. t 



H ducational Environment; Using Listening and Speaking Skills 

The students will be able to* employ listening and speaking skills ' 
that allow for involvement in classroom discussions and activities. 

1^ ■ Applications of Listening Skills: The students will under- 
stand the applications of listening skills and how to^se them 
lA the classroom. 

The students are able to: 

'provide examples of the use of, attentiveness as a listening 

skill. ^ - ^ 

^ . J?- 

'use attentiyeness as a listening skill in the' classroom. 

•provide examples of timing (knowing when to listen* and 
when to s^^eik) as a listening skill. 

•use timing (knowing when to listen and when to speak) in 
the classroom. V , 

' ■ ^ ■ 

•prdivide examples where listening for the content of the 
speaker's message proves to be a helpful skill. 

•use lir.ceninp for the content of the speaker's message 
the classroom. 

, '])rovide examples where listening to remember proves to be 
a i.rilpful skill. ^ 



•usG listening to remember in the classroom. 

•provide examples where listening for the speaker's feeling 

and hidden messages proves" to be a helpful skill. 

> 

•use listening for feeling and hidden messages in the c'lassroom. 

•define a feeling response. ; 
*(^ference: Dr. Robert Carkhof l: ^Helping And Human. 
Relations , Volume 1 and 2.) .* . 

^ . ' ■ ■ ■ V 

• recognizfev f rom examples various feeling responsesf. 

•use feeling responses in the classroom. 

•definfe and recognize I-messages. 
* (reference: Dr. Thomas Gordon: P.E.T . ) 

•use I-messages in the classroom. 



Application of Speakiag Skills:^ The students will understand 
the applications of speaking skills 4nd how to use them in the 
classroom. / 

The students are able to: / ^ 

•recognize that different speaking skills are needed fpr 
o)ne- to-one situations and for group situations. 

•explain how preliminary skills that are necessary before 
actual verbalization apply: in a one-to-one situation. 
*(L.e., getting attention, taking turns to spgjak, responding 
when spbken tq,, etc.) 

•explain how preliminary skills that are necessary^, before 
actual verbalization apply^ in group situations. 

^ . . i - 

•explain how speaking distinctly applies in a on^-to-one 

situation. 

•explain how speaking distinctly applies in group situations. 

•explain how speaking with an adequate Voice, .level applies in 

n ono-to-one situation . ' ^ 



. . ■ r 

■r , -'R- 
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r 

•explain hdw ^peaking .witl\ an adequate voice level applies 
In j»roup sitiu^tions. 

•explain how respondl(i^ appropriately ^ applies in a one-tO-one 
situation. 

•explain how responding Appropriately applies in group 
'situations. 



\ 



•explain how contributing to th^ topic at hand applies in 
a one-to-one situatioov- 

•explain haw- contributing to the topic at hand applies in . 
^rou^ situations. , 

•explain how responding Mjout feeling applies in^a one-to- 
one situation. • 

•illustrate the various methods of responding abouL f^eel ings 
In a on 'I- to-one situtition. ^ „ ^ 

*{t.e., feeling respo^nses see Carkhaff; I-messages see Gordon) 

Educational Environment,: Evaluating Abili^^Progress, and Methods 
of Improvement 



The students will be able to realistically evaluate al»iity, 
progress, arid method of improvement in various subject atreas. 



//I". Applying Me thods of Evaluation: The students .will understand 

• how to' apply various methods of evaluation in determining 

abil Lty, progress, and -the ef f ectivenes:i of methods of 

. improvenk^nt in Viirlotis -subject areas. 
♦ - 1- 

The stadeii^ s are able to: 

^ 'select a subject area topic. ^ 

•pretest (evajuate) themselves to understand their- initial 
ability or^level of knowledge, ^ 

*[?reiorm the assignment (s) . 



'test (t^^aJuate) their progress concerning the subject ajea 
topic. 



•perform '(or redo) the) assignments* 

•test (evaluate) their total *^progress at the end. 

y determine If a method of improvement Is needed* 

•cQnstryct and follow through with the method of improvement. 

•te^t (evaiJuateX for further progress to dete'^rmine whether 
or not the method of improvement was effective. 



Self Understanding : Indi>M.dual Abilities Aid in Task Accomplishments 

The students vill be able to recog'^ize how individual abilities ^^id^ 
in accomplishing different tasks* 

' / ' ■ / - 

//L. Ability Differ e nces Contribute To Task Completidn; The students 
understand liow Individual ability differences contribute 
^to the cpmpletion of specific tasks v 

The students arc able to: / 

•ciefinc d-bility 
*(abiHty: ' t'\e powe^r or skill to do some apecial thing*) 

•describe how individual abilities ditfer* 

•-^ivo examples of a specific task in a project, 

• . ^ ■ ■ 

•recov^i'^^^ which abilities contribute best to the completion 
^'of specai task53 and to the project as a whqle. 



Self Undi^rst ar i diwig: L earning in Life Situations 

•.I 

The slude.its 11 be able to recognize that learning occurs in all 
types of iife >it-tiations. j 



1, The Learn i . :g' Process: The students will understand the learning 
vrpcess. 



The L udenrs .in- .ib ] to; 



/ 



•recognize that initial exposure (through efcxperience, ^ 
. reading, listening, modeling, etc.) ia part of the 
\ ' learning >pr<tcess« ' v ' /- 

•provide examples where initial exposure has been part of 
their learning process. t ^ 

•recognise chat repetition of exposure is part of the 
learning process. 



e^c 




• provide examples where repetition of exposure ^as- been, 
part o^ thg^ learning process. 

•recognize that responding is a part or\ the learning \ 
process. \ . v 

• provides examples where responding Ifias been part pi their 
learning process. 

r 

• recognize th^t reinforcement (internal or external) is 
part of the learning process. ^ ' 

• provide examples where reinforcement has beeji- part of^ * 
their learning process. 



//2. Learning In Others' Lives: The students will be aWare of 

learning that takes place in the life situations of other 

The students are able 

•examine various life situations of others. / 

V . ■ • 

•identify where and what learning took place in those life 
situations of others. 



Self Under statiding : Clarifying and Expanding Interests and 
Capabilities 



The students will be able to appreciate the value of clarifying 
and expanding their interests and capabilities. 



* //I. E xpandirt^g Interests anji Ctfpabllltl&s ; The students will- te 
« aware of how interests Afti capabilities can be" expanded. 




The students are able^to: 
•define interest. 

/ . - 

• recognize that interests (can be expanded through (experience. 

■ ^"^ , ^ ' f 

*. * 

•recognize that interest can be expanded through exposure. 

•define capability. 

•recognize that capjpbilities can be expanded through exposure, 
•iiecognize that capabilities can be expanded through practice, 

. Consequences of Expanding Iriterests and Capabilities; ' The 
studenlte will be aware of the consequences of (expanding 
^t^erests and capabilities. 

K 

.The students are able^to: ^ 

■idenrify an expanded intei^est in their lives. 

•examine the. consequences (both internal and external) of" 
that expanded interest. • 

•ideivtifi^ an expanded capability in their lives. 

- ' ' * ' 

•examiite the consequences (both internal and external) of 
that qixpanded capability. -f 
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CompetencCT^btod^erforma^ Indicators 



TASK DIRECTIONS 



Look at this handout and pay * particular attention to^ the 
perfonpance indicators listed. —Discuss with your group the 
feasibility of these indicators/for your^ children. 



Developmental Level K-1 ^ f . 

. Domain : Interpersonal Effectiveness 

\ ' " ■ \' ^ ■ / 

Goal: The students will be atfle to demonstrate an aW*ariness of the 

• various methods o^ expressing their opinions Janrf (belief s. 

Developmental Objective' 2 : The Students will be aware of different ^ 

\ . type^ of responses 

Competencies : a.-- (^define what a verbal .Response is. 

b.. • identify verbal respoMes in terms »f statement's, 
questions, oi^xclamaClons. ^ 

^ ^ c. -recognize verbal responses that relate to the topic 
of discission. . . 

i' ^ ^ ' . ■ ■ y - - ■ '/ ■ 

) d. 'define a nonverbal -refsponse. , 

• recdgnize ways that silence can be used as a 3fh 
responseT ' ^ 



• recognize ways that body language can be used as a 
response. ^ • 



Performance Indicators: / 



recognize, that undjerstanding the meaning of non- 
verbal responses is important. 



For Competency a. : Each student will tell the rater or 

teacher what a veiftal response is 
by giving an example or saying in 



HitflDOUT #3 

1 :J ^ ^ 



i 'a • words that) it has to do with 

> tallcing. 

, > Pot Competency b. : ^iyen>a combination of five verbal 

J . - K 'statements, questions, or exclama- 

i s ^ ^ tions, the student will'call four 

/ ' - J" by th^" correct name.. .\ 

■-'^ * - For Compe^ncy c. : Durii/g a discussion,"^ students will 

^ / .f' $ demonstrate listening skills by 

\ / responding appropriately to the , 

' y ^ -discussl^off topic .j/ith an opinion, 

/ . ' ' statement or^uestion in an *audible 



\ 



voice. 



^r Competency d^- (/ Each s^udent^will tell the rater or 
^ teacJier what a nonverb^ response 

f is by giving an e^ja^ople or saying 

in words that it h^9 to do with 
.^V^ ' ^ , answering £|omeone or showing how 
^ you fee^^ithout using words. 

For Competency ^ : Ip^a classlrooirf setting, students 
'* ^ will useysilende as a correct 
responsq(._ 

/For Competency fj«^»> Students will name ways non- 

\^s^ ^ verbal responses can be used. 

■5 ^ " ' . ^ . i , ■ 

F<^r Competency g. : During a gan^^f Charades, students 

will verbally g;»-ve the meanittg of 
' ^ A - nonverbal responses. 

M^erials ; Examples of statements, questions, exclamations. Topics 
*>v for Charades. 

Arrangements ; Individual meetings with children,* regular classroom 
^ activities, game of Charades. ' ' ' 



i 
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Competencies^ and Performance Indicators 



ndlca^ors ^ 



TASK.DIRECTIONiS \. \ 

liOok at'^hls handout and p^ay particular attention to the ^ 
perfotmance^dlcators listed. 'Discuss with your group the - 
feaslblllty^lE these indicators, for your children. • 

: : ^ ' • ' ' 



* Developmental Level 2-^ 

7 ^ 

Domain ; Interp^soital £f fec|:lveness 



'iTo^eoxb^l £f fec|:lveness /. f 



Goal C ; . The students will be able to demonsttate a\i awareness of the 
various methoda.,of expressing their off^lons and bel^is. 

Developmental Objective 1 ; The students will be aware of the various 
^ methods of expressing opinions and beliefs. 



Conq)etencle& ; The students are ab^Le to: - / ( ^ 

J . / ^ ' • 

7 a- 'list verbal methods of expressing opinions and beliefs. - ^ 

. ' . f^- ■ - ■ ' ' ' ' ■ 

b. 'list nonverbal methods of expressing opinions and beliefs. 



ecognlze those methods of expression which encourage 
tHers to listen. ' ^ 

^ 'recognize thdse jpethods of expression which encourage' 

others to^ cespond. 

Performance Indicators ; ^ " \ * 

For Competency a. 0 Durlng^a classroom 4^scusslon, students 

will participate In contributing to a 
' ^ l^st of ways of expressing opinions and 
^ ^beliefs. ^"--^-^ - 

For Competency b. : ^ Given a homework asslgiynent, students 

will observe In :£he hom^ or In a 
gathering of peoplie, at least five ways 
of honverbally expressln^oplnlons and 
beliefs and will 'list them on paper... 



HANDOUT #3 



For Competency : Students will demonstrate In small 

I group situations, ways of encouraging 

others to listen. 

For Competency d. : During a game or playground activity, 

each student will encourage someone else 
to respond and will be able to tell 
about It during a classroom circle 
discussion. 

Materlala ; Indoor games, outdoor cooperative recess games, paper, 

. ^ classroom sized charts, forms for recording observations. 



Arrangements ; Normal classroom and playground activities should be 
sufficient. ' 
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Competencies and Performance Indicators 



TASK DIRECTIONS 

^^ook at this handout and pay particular att^tion to the 
performance indicators listed. Discuss with ypur group the 
feasibility of these indicatorar for your children. 



Developmental Level 5-6 



Domain ; Interpersonal Effectiveness 

Coal C : The students will be able to demonstrate an awareness of the 
various methods of expressing their opinions and beliefs.''^ 

Developmenta l Ob 1 active 1 : the students will understand the various 

' methods of expressing opinions and beliefs; 

Competencies ; The students are able to: 

a. * 'provide examples of verbal methods of expressing 

opinions and beliefs. I 

b. 'provide examples of nonverbal methods of expressing 

opinions and beliefs. 

c. 'illustrate those methods of expression which 

encoufage others to respond. ^, 

d. 'illustrate those methods of expression which 

encourage others to listen and to respond. 

e. 'provide examples pf methods of expression which 
are used in group situations. 

f. 'provide examples of methods of expression whic^h are 
used in one-to-one situations. 

g. define the role of gatekeeper in group interaction. 

h. 'recognize that the role of gatekeepscr is a 
characteristic behavior pat.£ern which develops as 
a part of group interaction. 



\ 
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1. * define tW role of advocate in group interaction^ 

j. *rQcognize|^ tha^ the role of aidvocate Is a character- 
istic behavior pattern which develops as a pArt of 
group 'interaction. . o >^ 



Performance Indicatolrs ; ^ 
For Compete^ncy a. 

A 

^ , For Competency b. 

For Con5)etency c. 



For Competency d. 



For Competency e. 



Fdr Competency f. 



For Competency g. 



For Competency h. 



For Cotapetency i. 
For Competently j. 



Materials : Paper 



^he student will write five exasqiles 
of verbal expressions of opinions 
or beliefs. 

The student will write five examples 
of ways of expresairtg^Ppinions or 
beliefs nonverbally. 

The student will be abl^ Jfb 
demonstrate in interaction in a 
small group at least three ways of 
encouraging others to respond. 

The student id. 11 demons tr^Cte in* a 
small group setting at least ihi^ee 
ways of encoutaging others to listen 
and to . respond. ^ 

<« 

The student will list five ways 
people express themselves in groups. 
■ , / ^ " -'. ♦ 

The stVident will list five ways 
people express themselves in inter- 
acting with one oth^r- person. 

The studjent will wrixe a definition 
of the role of gatekeeper in a group. 

In a description of the process of 
group interaction, the student will 
include the role of gatekeeper and 
how it develops. 

The student will write a definition 
of the role of advocate in a group. 

In*0 description of the process of 
group interaction, the student will 
include ,the role of advocate and how 
it develops. 



Arrangements ; Small group discussions, regular classroom activities. 
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Tim, RATING SCALE: CHOOSING A DEGREE OF PROFICIENCY • 

~ 7 ; ^ ' — " ' — : 

TASK DIRECTIONS 
In your .iruall group, look through this_ handout and discuss 
within your j^rr tip application within the classroom. 



0 



No 

Competency 
0% 



Minimijm . Functional Mastery 
Level A -.Level Level 

Competericy Compel ency Competency ^ , 
30% \ 60% '90% 



\ 




^ter has four ratings to choose from when evaluating student 
p,erformance of leach Developmental Objective, The rater hhould think 
of this scale as a continuum ranging from zero to 100 percent. Since 
the number of Coinpetencies vary from Objective to Objective, the 
number of Competencies representing a specific percentage will also 
vary. An explanation of the meaning of each rating is given below: 



NO CQMI^E TENCY -0- To obtain this rating for a Developmental 
Objective, the student is not able to demonstrate skill in> the 

Competencies stated for that Objective. 

MTN[MUM_ LEVEL COMPETENCY -1- To obtain this rating for the 
Developmental Objective, the student wl i 1 be able to demonstrate 
skili in only the most basic Competencies stated for that Objective 
On a percentage basis, this would mean that the student is able to 



/ 
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demonstrate skill in at least 30%^^ the Competencies fof the 
Objective being rated". / ^ ^ 




FUNDAMENTTti ^EVEL COMPETENCY -2- To obtain this rating f or^ a 
Devel!opmental Objective, the ^tudent^ is able to demons ti*i:ate 
skill ijn most of the-^,Competencies stated for that Obj ective . 
On a pe'l^entage basis, this would mean that the student 
is able to (lemonstrate sloill in at least 60% of the Competencies 
for , the Objective being rated. 

MASTERY LE\rE L CO>[PETENCY -3- To obtain this rating for a 

y 

Developmental Objective, the studon^ "-ist dcMnonr;^"^ te skill in 
most of the Competencies stated lo) Objective. On a 

percentage^ basi s , this would mean that the student demonstrates 
skill in c-jt least 90% of the Competencies foil the Objective 
being rateq 



if 



/ 



DIRECTIONS FOR RATIN^ STUDENTS 



.J- 

•This section of the manual explains, in detail the mechanics of 
ranting a student on Career Guidance Skills. Examples of completed 
forms, may be found immediate!^ following these directions. 

I^i^j^the Criteria Skills The first step in beginning to 

' rate studentsr on the^ Cateer Guidance 

Skills is for the rater to become 
. THOROUGHLY FA>IILIAR with the Goals, 
Developmental Objectives, and 
Competencies for th'=' child's level, 
K-1, 2-4, or 5-6. 

It is important because the rater 
must be alert t<^ the behaviors that 
show skills to be rated as they occur 
in informal situations, during 
discussions, ob tests during written 
; activities, and i% one-to-one inter- 
action between students. 'The rating 



of a_chi ] d should not be based on 
one incident alone. Several 
observations of skill in an area 



might be recorded in a log or on 



/ 



a check sheet before the child is 
rated. 



^^■^^ The process of rating, that is the ' 

\ 

the rater, »will take severai- months 



awareness of che child's skills by 



unless a prerar.ing is done. The actual 
marking of the rating sheets should not 
require more than a day or two. 



Predating In the case of pierating, the rater 

will not have more than a few 
* weeks in whic}) ty observe the children; 

the rating will (be made on le-ss in- 
formation than wi\|^! a rating that 

occurs In th(^ s^,^' :r\^. 

\ 



Po5»-]Mtinp. In the casp of t he post raV^rrg /^he. 

rater will Ivive an (wit ire school 
year in v;hicli ^.o o] lu^rve the, cliilcl. 



Filling, out tho, Rating Form ^ 1. As the r^itcr : i l dovn to the 



act.iai task of f i J 1. i > . out ttic R.if ;ng 



Filling out the Rating 
Form, Continued' r 



Forms found in the CuraulatjLve Student 
Folder, the following materials 
wi^l be needed: ^ 
logs notes, skill check sheets, the » 
child's Folder and from it, the 
Rating Form for the appropriate level, 
K-1, 2-4, or 5-6, the Deviplopmental 
Profile, and the Criteria Skill List 
for the appropriate grade level from 
the Rater's Manual. Other sundry items 
such as writing instruments in more 
than one color may be needed. ^ 



^2.^ Write the student's name on the 
tab of the Cumulative Student Folder 
j-f this is the first Ratinp; for this 
student due to uis c 
Kindergarten or being sfer: 
from a school where no Rating was done, 

V. ■ 

3. Remove the Competencyj, Rating Scale 

«*^^ 

Form from the Folder and circle the 
appropriate sea^ion found in the upper 



r 



Filling put the Rating 
Form, Continued 



4 



lefthand comer of thq Form and the 
appropriate grade found^ in the uppe^ij^ight- 
hand corner. Fill ii/ the student's 
name and your name. At-^this point, 
it will be "hatessary_to refer to the 
Criteria SMll List from this Manual. 

4. 1^53^^ the^Rating by referring to 
the Criteria Skill List and the first 
goal under the Interpersonal Effective- 
ness Domain. Read the Goal, the first 
Developmental Objective, and the 
Competencies under it. Reflect on 
th^e student's behavior and refer to 
any ..otes you might have in .the log 
on this student's performance for this 
Developmental Objective or specific 
Competencies under it. At the K-1 
level, there are 16^Competencie8 under 
the first Developmental Objective. 
If you feel the child has demonstrated 
skill in none of them, circle the zero 
for rating of that Developmental 



J 



1 



w 



Filling odt the Rating 
Form, Continued 



Objective, if iSjie child h£ls demonstrated 
skill in five of the Competencies, 
Circle the one, if 10 circle the two. 
and if 14 to 16 circle the three. 

5. Complete the nQ«r Objective Rating / 

J 

in the same manner. Then, Co find th^ 
average rating^for that Goal, add the 
two Ratings and divide by two. Always 

ide by the nv of Ratings ti^L 

went into the sum; that- Is the sa^ _ 
as the number of Dev^ ' '-en' Ui 
for that Goal. ^ 





6. Continue i^ the same manner until 
the child has been rated on all of 
the Developmental Objectives for the 
Interperson-al Effect iveness Duma in . 
■At that point, it ijV 'Tie'cc ssar y to find 
a Domain Avera^i^e HiLing for the child. 
To do this, sum the ratings of the 
Developnciital Objectives, divide by 
the total nun)ber of Developmental 

k 



Filling out the Rating Objectives' and- record the Average Domain 

Forra,^ontinued * Rating on tlije blr '\ provided for it 

on tBe Competency Rating Scale Form.|^ 

That is found at the end of ^ the ratings 

, fot that Domain. The AVERAGE Domain 
/ ' / 

/ Rating will be recorded on the Classroom 

Profile. 



' time to transfer the 
ivctLing tw cue Developmental Profile 
graphs. First, fill out the Infor- ' 
mation on the cover sheet of the V 
Developmental Profile. This includes 

• ' ; 

the student's name, birthdate, school , 
and school district and lod^tion. . Sign 
the line beside the appropriate grade 
level and fill in the current date. 

In the cas.i of a prerating and postrating 
extra dates and signatures may be crowded 
in. Locate the sheet for\^he Interper- 
sonal Effectiveness Domain. Locate 
the appropriate grade level graph on that 
sheet. Place a dot on the intersecting 



/ 



Filling out the Rating 
Form, Concluded : 



lines of the Goal letter and the average 
Goal rating for that Goal on the chart. 
This is ob|:ai^ed from tlje Competency 
Rating Scale Form you just completed. 



Classroom Profile 



The Classroom Profile may be used in 
two ways. It may be used at the end 
of the school year as the rater ra.tes 
the children. It may be used by a 

V 

teacher in the Fall as he or she/makes 

\ 

yearly plans for a new class. It may ^e 
completed from t+r€ ei.J of the year 
ratings or from the preratlngs of the 

/ 

current year. 

The Average Domain Ratings for each 
student in the class are used f orf this 
Profile. Several Classroom Profile 
Charts may be found in the Appendix 
of this Manual. 

Refer to the following pag.e for an 
example partially corppleted Classroom . 
Profile Chart. 

To use the Profile, co"^frplete the 



classroom Profile 
Concluded 



J 



ldentif>W.ng information on the page. - 
Each graph represents one of the three 
Domains: Interpersonal Effectiveness, 
Work and Life Skills, and Life Career 
Planning. Enter the children's nam€(s, 
in alphabe^ifcal order if you wish, 
on the blanks beside the graph. 
Place a dot at \he intersection "^f the 
chad's name and his or her Average Dfema^n 
Rating (0123) for each Domain. 
When ali children's ratings have been 
recorded, draw lines c^bnnecting the 
dots for each Dojnain to give you a 
profile of your class' standing on 
the Career Guidance skills by DomainJ 



* r 



r r 



COMPREHENSIVE CAREER GUIDANCE 
COMPETENCY RATING SCALE 
, . ClassrooTn Profile 



Teacher ^////ls^. \ 

Student's Name 

1. ha^^/u Y3^^/.:l^ 



Year 7 7 7f 



Date /J 



2» Pr rc^i. rJi^ i ^^^u 

3- yJi^^^i,.^^..^^ vv.lgg^^^g^ 



7 



6. 



9. 



10. 



11. 



12. 



15. 



16. 



17^ 
19^ 

23^ 

28^. 
30. 



DOMAIN 
I 



0 12 3 



DOMAIN 
II 

0 12 3 












\ 


i 








\ 








7 








* — 
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TDOMAIN 
III 

0 12 3 















\ 


















\ 











































































































































































































DOMiXTN II 
DOMMN III - 



J\TCRrERSO\'AL EFFECTLV^BNKS S DOMjMN 
U^KK ANT) LIFE SKILLS DOMAIN 
LIFE CAREER PLANNING DOMAIN 



TASK DIRECTIONS 



Compare these forms with handout #1 for the match-up. 



(CIrol* on*) 

Spring 
Fall 

8tud«nt't Nam*. 
flMlngSoai*: 



COI 



lnt*rp*r«*n*l lff*ollv*A*as Domain 
i Ratar _i 



(CIrola ona) 

Klndargartan 
Qrada 1 



0 

I- 



2 



S 



Mlnlnunn Funqtlonal Mattery 

No Lmm\ L^vtl < : 

Comp«t«noy Compatmoy Competency ^ CompeteMy 

0% .30% 60% - 90% 

Oireotlone: Circle the number of the Reting of the etudent'e performance ebl Illy for eeoti 
ObJectlve.\ Determine the everege ebllllyjor e QopI by dividing the eum of 
ecoree by the number of Developmental Objectlvee. 



A. Human Flelatlone Skllle: Behavior Af facte Behavior ^ 



1.^ IC^j(er|^r0onal Reiationehipe 
a. Reaponeee 



Human Relatione Slcllle: Friendships 

— ... 

1. Frlendsfilp Characteristics 



Rating 



0 12 3 
0 12 3 



0 12 3 



0. Human Raiations Skills: Expressing Opin ions and Beliefs 
1. Responses 

D. Human Relations Skilis c Acceptable Behaviors in Groups 

1. Qroup^uatlons 

2. Behaviors That Help or Hinder 



0 12 3 



» 1 2 3 



0 12 3 



B. ' Relating With Significant Others: Competitiveness and Coo perat Ivan ess 

1. Cooperativeness 

2. Competitiveness 

5^. 



F. Relating With Slgnlficantlpthers ; Family Weiationships 



1 . Rolee of Family Members 



Q 2. Family Ralatlonahlpa: Thair Own 

ERJC . ^"^ HANDOUT #5 



0 12 3 
0 12 3 



0 12 3 
0 12 3 



Q. S«H Vlldtttow: WorthwhIIWM 
. 1. Diatlngulahino Faotora 

H. 8»lf V«Hd«tlon ; Control Ovr Stlf and Envlroniwnt 
1 . AffMtlng Thlnga and Others 

. " % 
I. Mlf V«Hd«tlon: Individual DIfforoncM 

1. P«opl«: AIIK«orDlff«ren( 



Avrago Into rp«rton«l Effactlvenw Domain Rating 



4 

a' 
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COMPETENCY RATINO SCALI FORM 
Uto CMir Pfinnlns DoiMlfi 

A. Planning SklllB ; Attltudtt tnd VtluM Affot PtoHloni, Aotlont and Ufa 8tyl— 

1. AttltudMind Valuta ^ ^ 

2. EVaryona Haa Attltudaa and Valuaa 

B. Wanning Skllla; Daclalona Mada By 8alf and Othara 

1. Daclalon-MaRTng 

2. Evaryona Makaa Oaolalona 

C. Planning Shilla ;. AltfmatlvaJ>acla!on-Maklngt>)uraaa 



\1. Qaclaloh*Maklng 



r 



2. Evaryona Makaa Daclalona * 



^ Of "Pfannjng Skllla ; Planning vs. Trial and En^r 
ri. Planning Procaaa 
2. *Trlal and Error - . 

E. Educational Envlronmant : pamonstrating Effactlva Study and Laaming Skllla 
1. Study and Laaming Skills 

[I 

F. Educational Envlronmant : Uaing LIstanIng and Spaaking Skllla ""^ 

1. Llataning Skllla ^ 

2. Spaaking Skllla - 



r 



^tlng 

0 11^ 

0 1 2 %\ 

0 12 3 
0 1 2 3 # 

0 12 3 

0 1 a 3 * 

0 113 

0 1 i 8 : 

0 13 3 

0 12 3 
0 12 3 



Q. Eduotlonal Environment : EviUatlnfl Ability, Progressand Mathodt of Improvment 

1. Evaluation 0 12 3 



8»lf Undefstandlnp : individual Abilities Aid In Taak Accompllahn^ent 
1. Abilities 



0 12 3 



r 



HANDOUT #5 



I. . ■ 

' I. 8»tf UfMtfutwdlng: Lernlng In LIftSlturtlom 

I ' 



1. LMming a 1 2 3 

2. LMmlnolnTlwlrLivM 0 12 3 



I J. S»\1 Undffndinq: Clarifying «nd gxpindinfl Inlffand CA)«bHltl«8 

1. InterMtaandCapablllt/s ^ . \ 0 12 3 



I Avf age Life Cf—f Planning Domain Rating 
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COMPETENCY MTINQ SCALE FORM 
Vl^orii and Llf* Ekllls Domain ' 



^ • V. Dally Living : Cor»>umtr Skills 
1. Th« Consumer . * 

B. D><ly Living : School Rtltvncy 
1. School ExptrlthcM 



2. School RalatM to Family 

C. TaskRsspoQsltofllty/Employsblllty : Dspendinoy In Task Accomplishment 
1. Partlclpatrdn , \ . 



D- Task Rasponslbl^lty/Empioyjiblllty : Valus From Tasks Wall Dona 

1 . AblUty to Accomplish Tasks 

' i^- Task Rasponslblllty/EnfTployablllt^ l>urposs and Staps of a Task - 
> /In Tasks 

2. Task Purposs ' v ^ . 

T««k Rasponslblllty/Employabllliy ; Personal Charactarlstlcs and Job Fields 
i. Jobe 

* Work and Leisure Envlronmant: Work and Leisure Activities 

1. Work ^ - 

2. Leisure 

3. Work Activities 

4. Lalaxjre Activities 

H. Work and Leisure Environment : Respect for Work Done Weii 
1 . Work Roies of Those Around Them 
'2. Work Roie Purposes 
3. Respect 

ERJC J^^^^&DOUT //5 



) 



I. Work •hd L#l«uri Environment; All Ptlcf^\% Work 
" It Wi(^rk^ 
t WorkAotlvltiM 
3. Family Mwnbsri Work 

J. Work and Ul»ur> Envlfonnwnt: Work Rolaa Changa/Multljua Rolaa 
1. Change 

• 2. Worker ^ 

K. Work and Laleura Envlronmant: Intafts and Abllltlas Relate to'Job Cluatara 

1. Joba \ , ' 

2. Job Fields Relate . ^ ^ ■ 



Rallng 

0 12 3 
0 12 3 
0 12 3 



'O 1 2 3 
0 12 3 



0 12 3 
0 12 3 



A' 




Work and Life Skllla Dohain Rating 
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TASK DIRECTIONS 



'"Compare theseVlorms with handout #1 for fhe match-yi» 



(Circle one) 

Sprino 
Fall 



COMPETENCY RATINQ SCALE F6RM 



Interpmonil EffwtlvMiM Domain 



(Circle ona) 



Studarn'a Name. 



.Rater. 



Rating Scale: 



0 



■4- 



2 




No , 
Competency 
0%. 



Minimum 
Level 
Competency^ 
30% 



Functional^ 

Level^ 
Cohnpetehcy 
60% 



Maatery 

Level 
Competency 
. 90% 



Directions: Circle tlie number of the Rating of the student's performance ability for iMch 
Objective. Determine the average ability fora Qoal by dividing the auiti of 
scores^by the.number^'of Developmental Objectives. 

' . ■ \ ■ \ ■ 

I J^etlng * 



A. jB plCiftian RerBlona Skills : Behavior Affects Behavior 

'1. Types of Responses 4 ' 

% 2. Actions of Others Affects Behavior 

B. Human Relations Skills: - Friendships 

1. Friendship ChaifacterKstlcs , 

2. Making and Keeping Friendships 

Cr Human Relations Skills: Expressing Opinions and Bel^l^fs 
1. Opinions, Beliefs and Facts 





2. People Have Opinions and Beliefs 



3. Methods of Expression , 

D;^ Humart Relatlons.Skllls: Acceptable Behaviors [n Groups 

1. Behaviors That Help or Hinder 

2. Rights of Self and Others 

- . HANDOUT ft 5 



0 1 2^3 
0 12 3 

0 12 3 
0 12 3 
0 1 2 3 



0 12 3 
0 12 3 



^1 



^ / Rating 

E. Relating With Significant Others : Competitivanass and Cooperatlvenasa 

1. Ef facts of Cooparativfnaas 0 12 3 

2. Effacta of Compatitlvanaaa 0 12 3 

F. Relating With Significant Othara : Family Relatlonahipa 

1. Process of Eftabli8hl|)^ Effective Family Ralationahipa .0123 

Q. Self Validation : Worthwhlienfss ( 

y Activities * ^ _ ^ 0 12 3 



Personaniharacterlstics ^ 0 12 3 

H. Scflf Validatlcfet'gontroi Over Self and Envlronmefir 

1. Control Over Self ^ ^ / ,0 .12 3 

ControlOver Environment / ^ 0 12 3 






Se lf yaljdation : Individual Differences ' 

j^havior Patterns and ^ilitles in Self and Others ' 0 ^ 2 3^ 



Average Interpefsonal Effectiveness Domain Rating 
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COMPETENCY RATING SCALE FORM 
^ ^ Work and Uto Skills DofiMln 



A. Dally Living: Consumer Skllla 
1. Con«um«ir8klll8TheyUM 



>i#y^c 




B. Dally Living : School Rtltyatcy 

1 . Schdpl Experhnoaa 

2. School RalatM to the Citizen 

C. Teek ReeponelbtTlty/Erttployablllty: Dependency In Teak Accomplishment 

1. Others Need Help , \ 

. ^ . C - ^ 

D. Task Reiy^nslblllty/Employablllty : Value From Talks .Well Done 
^ 1. Taal4 They Do Well . 

2. Criteria for Successful Task Accomplishment 



E. Taak Responslblllty/Employablllty : Purpose and Steps of a Taak 

1. Tasks 

2. Task Purpose ^ 

3. Process In Task Accomplishment 

P- Taak Responslblllty/Employablllty : Personal Characteristics and Job^elds 

1 . Job Categories 

2. Personal Characteristics ' ^ 

3. Cr^cterlst>cs Relate to Jobs ^ 

J \ f ' 

Q. Work and Leisurs Environments : WorV and Leisure Activities 

1. Work snd Leisure . >^ 

2. Work Roles I 
3: Leisure Roles 

4. Work and Leisure Activities Change 
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H. Work and Leisure Environments: Respect ForWorkt)oneWell 

1. Purposes of Vyork Roles *^ ^ ' 

2. Effects^of Quality Work 

3. Respect 

i. Work and Leisure Environments: All People Work 

*- » * 

1. Work \ ) ' 

2. How They and Others Work I 

J. Work and Leisure Environments : Work Roles Change/Multiple Roles 

1. Work Role 

2. Career 

3. Change In Work Roles 



K, Work and Leisure Envlrpnments: Interests and Abilities Relate to Job Clusters 

1. Job Clusters 

2, Jobs Relate to Other *lbbs ' - i 



0 12 3 
0 12 3 



0 12 3 
0 12 3 
0 12 3 



3. Interests and Ab°il!ttllas Relate toijobs . 



0 12 3 
0 12 3 
0 12 3 
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Rating Averag* 

0 12 3 
0 12 3 
0 1 2 3 



Average Work ana bffe Skills rf^maln Rating 
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COMPETENCY RATING SCALE FORM 
1| ' ' ^ ^ LitoCMMrPlMiningOonMin 

A. Planning Skllls l ^tltudes and Values Affect Declelons, Actiona and Lite Styles 
1 . ^Attitudes and y^lues 

Everyone Has Attitudes and Values 
3. Attltudesand Values Affect Decisions and Actions ' ^ 

B. Planning Skills: Decisions Made By Self and Others 

1. Decision-Making Process 

2. Decisions In THeIr Lives " ^- 

C. Planning Skills: Alternative Decision-Making Courses 

1. t>eclslon-Maklng Process ^ 

2. Decisions end Consequences \^ ""^^^ 

D. Planning Skills : Planning vs. Trial and Error ^ 

1. Planning Pr^ess 

2. Trial and Error 

3. Planning Process/Trial and Error 



E. Educational Environment : Dentpnstratlng Efiectlve Study and Le arning Skills 

1. Study and Learning Skills 

2. How Skills Apply to Situations 

F. Educational Environment : Using Listening and Speaking Skills 

1. Listening Skills 

2. Speaking Skills 



Q. Educational Environment : Evaluating Ability, f rograaa and Mthoda of Improvtment 

1. Mathods of Evaluation / 0 

2. Mathoda of Improvemant ^ «. 0 

^ ,.H^u 8alf Undaratandlng: individual Abllltlaa A l g^ln Taak Accompllahhiant 

1. Davalopmant of Abllltlaa ^ 

2. Abllltlaa Contribute to Sutifasaful Dally Routine 



I. Salf Uoderatanding : Learning In Ufa SItuatlona 

1. Mathoda of Learning 

2. Learning Methods In Their LIvea 



< 



a. Self Understandlnp: Clarifying and Expanding Intefsts and Capabilities 

1 . Factors That Influence Interests and Oapabllltles 

2. Interests and Capabilities Changis 



Rttino 

1 2 3 
1 2 3 



/ _ 
0 12 3 

0 1^ 2 3 



12 3 
1 2 3 

1 2 3 
12 3 

■4 



Average Life Career Planning Domain Rating 
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TASK DIRECTIONS 



Compare these forms withi^tandout #1 for, the match-up. 



(Cljcl« on«) 



? ■ . 
COMPETENCY RATINa MALE FORM 



(ClQOUOM) 



, Spring 
Fall 


Inlafpai 


IMMl EffMliMMMI 


I'Donialfi 


QraMS 
Oradoe 


Student's Nam« 










^Rating Scale: 


0 


1 




S 




1 ^ 

No 

Comp«t«ncy ■ 

0% 


1 

Minimum 
Laval 
ConipMwioy 
30% 


-FunetloMi 

Uvtl 
Competency 

60% 





Directions: Circle the number of the Rating of tife student's performance ability for eaol) 
Objective. Determine the average ability' for a Qoal by dividing the sum pf 
scores by ths number of DevelopmentsI Objectives. 



A. Human Relatione Skills: Behavior Affects Behavior " 

1. Actions Affect Behsvlor -\ 

2. Relatlonehip Between Actions and Responsee 

8. Human Relations Skills : Friendships . > « 

1. Makli|g and Keeping Friendehlps 

2. Effectlveneee of Their Own Friendship Skills 

C. Human Relations Skills: Exprsesing Oplnlor^and Beliefs 
1 Methods of Expression 

TheirOwn Methods of Expression 

V 

0. Human Relations Skllla ; Acoeptable Bahavlora In Groups 

1 . Relatlonehip Between Rights of Self and Rights of Others 

2. Characterletic Behavior Patterns 
3/ Behavior^ Group Interactions 



Ratino 

0 12 3 
0 12 3 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

f 

0 12 3 

0 12 3 

0 12 3 



{ 



HANDOUT Its 





E. WtHtlna With &lgnlflo>nt Othf»; Comptlttvn— MMlOoopOTtlvWt— < 

1. Effactaof CooparatlvaoM* . \ 

■ ■ 5' ■ ' . , 

~ 2; EfftettofCdnfpiiltlv«nM« 
3. Dtftar^oM and SlmilaritlM BctWMn Comp«lltlv«n«M and Coopf1l»»n— ■ 



F- RtMrtIng With 8lonlfl6wt Q«haf«r p yii|y R«iitlon»hlp> 
, 1 . ProcM* of Establishing Effective Family Relatlonsh{pe . 
2. Results of Effective Family Relationships 

Q. Self Validation : Worth'vrtiHenees 

1. Worthwhilenees In Relation to Others 

2. Feelings of Worthwhl/eness 

•'. ^ 

H. 8#lf Validation : Control Qvy Salf and Environment 

1. Factors of Controlling Self and Environment ^ 



I. Self Validation 



: Indtvi 



Idual Differences 



Changes In Bkhavlors and Abilities 



0 1 t S 
0 12 3 
0 12 3 



0 1 2 3 
0 12 3 

0 12 3 



0 12 3 y 
0 12 3 



0 12 3 



■ f 



Average Interpersonal Effectiveness Domain Rating 
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COMPETENCY RATINQ SCALE FORM 
Work and Lite Skills bomaln 



A» Dally Llvlno: Conaumar Skills 

. 1. Conaumar Skills Usad and Naadadiby^DlffarantQrmip^' 

J" 

B, Dally Living: School Relevancy ^ 



7 



1. School Exparlances 

2. School Ralates to the Worker 



3. Schdipl Ralates to the Leisure Participant 



C. Taak ReaponslbllKy/Employabinty : Depandency In Task Accorppllshment 



1 . Situations Where People Are (dependent 



Rating Avarage 

0 12 3 - 

0 12 3 
0 12 3 
0 12 3 

0 12 3 L 
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0, Task Rasponslblllty^mployablllty : Value from Tasks Wall Done 
1 . Personal Rewards 

E, Taak Responsibility/ Emproyablllty : Purpose and Steps of a T^ak 
1. Processes and Steps of Task Accomplishment 



0 12 3 



0 12 3 



F, Taak Responsibility/ Employablllty: Personal Characteristics and Job Fields 
1. Characteristics Relate to Jobs 
2 Characteristics and Job Choices 



0 12 3 

0 V2 3 



Q. Work and Lei s ure Env ironments; Work and Leisure Activities 
1 Similarities and Differences 

H. Work and Leisure Envi ronme nts; Respect for Work Pond Well 
1 Purpose of Work Roles 

2. Respect for Any Work Dohe Well 

> 

I. Work and Leisure Enviro fnents: All People Work 
1. Work Roles and Activities 



0 12 3^ 



0 12 3 
0 12 3 



0 12 3 
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J. Wof1< and Leisure Environments: Work Roles Change/Multiple Roles 



1 . Work Roles and Activities 

2. Multiple Roles 



V 



Rating 

0 12 3 
0 12 3 



Avtrao* 



K. Work and Leisure Envlronnr^ents : Interests and Abilities R^^late ta Job Clusters 

1. Interests and Abilities Relate to Clusters 0 12 3 

2. Interests and Abilities Relate to Severar Jobs 0 12 3 



\ 



Average Work and Life Skills Domain Rating 



/ 
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COMPETENCY RATING SCALE FORM 
LIta CarMT PlannlnQ Domain 



A. Plwnino Skills : Attitudes and Valuaa Affect Decisions, ActlonslWaLlfi Btytt 

T r 

1. Llfa|^yla8 ^ 

2. Attif udea aostyaluas Affect Declalona and Life Stylea 



Pianning Skills : Dfel 
1. Students' Llves^are 



Islons Made by Self and Others 
i^are Influenced by Their Decisions 
1. Students' Lives Are Influenced by Others' Decisions 



C. Pianning Skills : Alternative Decision-Making Courses 

1. Alternative Decision-Making Courses and Conaequencea 

^ 

2. Choices Within Oecialon-MaklfiQ, Courses ) 

D. Planning Skills: Planning vs. Trial and-Error \, 
1 . Planning Is More Effective Than Trial and Error 



Rating 

0 12 3 
0 12 3 

0 12 3^ 
0 12 3 ^ 



0 1 2 i 
0 12 3 



0 12 3 



E. Educ ational Environment: Demonstrating Effective St udy a nd Learning Skills 

1 . Study Systems ] 0 12 3 

"^^^ Importance of an Effective Study Syste^ 0 12 3 



P. Educational Envlronnr^^nt; Using Listening and Speaking Skills 

^ W ^ ■ ^ 

1 . Applications of Listening Skills 

r 

2. Applications of Speaking Skills ^ 
Q. "Educational Environment: Evaluating Ability. Progress and Methods of Improvement 



1. Applying Methods of Evaluation 



0 12 3 
0 12 3 

0 12 3 



H. Self Understanding: Individual Abilities Aid In Task Acco mplishment 
1. Ability Differences Contribute to Task Completion ^ 



0 12 3 



is . 
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. Rating % 

^ I. Self Undffsttndlnp: Laming In Ufa Situations ^ 

1, The Learning Process ^ 0 12 3 

2, Learning in Others* Lives 0 12 3 

J. Self Understanding: Clarifying and Expanding Interests and Capabilities 

1. Expanding Interests and Capabilities (0123 



2. Consequences of Expanding Interests and Capabilities 0 1 ^ 3 



\ 



i? 



Average Life Career Planning Domain Rating 
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COA/\PREH EN$1Vi CAREER GUI DANCp 
COMPETENCY RATING SCALE 

f 

DEVELOPMENTAL PROFILE 



Student's Name ^ Birthdate 

School 



School District, City, State 



Rater's Signature Rating Date 



Kindergarten 
First Grade _ 



Second Grade 
Third Grade 



Fourth Grade 
Fifth Grade _ 
Sixth Grade „ 



Copyright 1977 Georgia State Department of Education The preparation of this publication was supported In 

whole or In pan by the U.S. Office of Education. Depart- 
ment of Health, Education, and Welfare under Grant 
#G007500339. 
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DEVELOPMENTAL-PROFILE: LIFE CAREER PLANNING DOMAIN 

GridNK-6 > 

Stud^nt'sNaine ■ 



Kindergarten Year: 



3 
2 







1 


, 1 











































































A B C D E F G H I J 



Third Grade 



Year: 



3 
2 















y 





































































A B C D E F G H I J 



First Grade 



3 
2 



A B 'C D E F G H I J 
f 

Fourth Grade Year: 



3 
2 

f 

0 



A ^B C D E F G H I J 



. y Second Grade 
3 
2 



Yei: 



1 

















\ 



































































A B C D E F G H I J 



Fifth Grade 



Year: 



3 
2 



A B C D E F G H i J 
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Sixth Grade 



Year: 



3 
2 



A B C D E F G H I J 



1 



i 'J 



Kindergarten 



utvtLur/vitlNlAL PROFILE: WORK'AND LIFE SKILLS DOMAIN 

QradMK-6 

Student's Name 

Year: 



First Grade 



1 






















3 
2 

1 
0 




















1 


0 


3 
2 

1 
0 






























\ 




i 


























< 












































































t 






















y 










{ 
















1 

y 




























If 











Second Grade 



Year: 



/ A B C D E F G H I J K ^ A B C a E F G H I J K A B 0 D E F G H V J K 



Third Grade 



Year 



Fourth Grajle Year: 























\ 




























■f 










J 































0 



Fifth Grade 



Year: 









r 
















3 
2 

1 
0 






































































f ■ 
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t 



Sixth Grade 



Year: 















/ 














— f 
























j 


■ 


[ 


















1 

















AB C D E f G H i J K 
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DEVELOPMENTAL PROFILE: INTERPERSONAL EFFECTIVENESS DOMAIN 

QradiiK4 



Kindergarten 



3. 
2 



A B C 0 ,E F G H 



Third Grade 



Year: 



3 
2 























\ 














1 




\ 




\ 


f 





























A B C D E F G H 



i 



Student's Name. 



First Grade 



Year: 



3 



A B C D E F G H 



Fourth Grade 



Year: 



3 
2 



A B G D E F G H 
( 

» 

Sixft Grade Year: 




'■if 



SeconlSrade^ 



Ye(r: 



A3 



A B C D E F G H I 



Fifth Grade 



Year: 





ADDED COMMENTS 



Use the space boK^iw to record any additional descriptions of this chiid's ^navior 
whicfi yoy.tj|}jri|< are stril<ingor characteristic, or may not be'sufficientiy covered by 
the Iscaies: — ^ ' 



J 



2os±^J/je, Focus 



TASK DIRECTIONS, 



Read thrbugh>the directions for fehe kctivity you j.u6t 
experienced. Notice the infusidn possibilities listed on the 
last two pages. y ^ . ' ' 

-zz^s:::^—. : ^ 



EDUCATORS' INFORMATION 



Subject Matter Area Matk, Social Studife^, Langua'gtf^ Arts 
Class Grouping Groups of^^fTtke f 



Total Time One class period 

:4 > 



Concepts and Vocabulary Focus, stlci^ing to the select 

^ Educator's Preparation basics None W 
> 

Haterlals/CResources N6ne 



^^^^^^8 Listening, speaking, focusing o^ the speaker, coHununication 
skills ' M 



The Positive Focus Game by SavUle Sale ^s a 
tec^^lque for helping studi^tits understand i 
andWevel6p basic communication skills^^-^ 
In this game students learn toi^ocu^^^, 
complete attention on the person who ^ 
is talking, to hear, to respect, and to^ 
try to ' understand how he or she fteels. This 
technic^e can ""also help build self concept: 
it gives studejDts total attention and feeling 
that wh^t they have ta say is infportant. Sax 
devised it for older students. 



El:|.i6tt Seif designed a simpl^ version f or ^ 

rt is this 
s of this 



elmnentary. students: 

si ^ ^ - 



Game of It, 



ler vision which forma the Ha si 
:ivityk_Our^^fcan^cs^^to Sa^ and/Seif (Howe 
and Howe, 19^5, pages.p6-63)\ 




J' 
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PROCESS 
a. 

T 



C\ / ,. ' - • • , ^ .' 

Intjjbduce the concept of f ocys as ^trying to" see somet^jing more 
" ciearlyl* or ''trying to make ;|Bomephing more cleat". . 

/Tell the students^Jhey will be playingxa game wherQ^ ^ey will be 
focusing on the ideas of or\g anotlier. j Xhere will be ^three p^layers 



in each group. Tell them 
Write the headings as you 
in the boxes : 




, like all games, V tl\is ^ne hag rules 
f Ke ' s'tudents the* explanations given 



F^CUS ^ 
DRAW OUT 
ACCEPT 



Tl) Focus: 



Thfe focus person is to be the ^absoLu#^ center 
of Attention for two whole minutes. ' The bther 
group members can do and* say npbhing' to turn 
^he groupls ftention to themselves. They 
;can*t argue, ^ express, thenar .opinions, or dis- 
agree. They milst save their opinions f6r later 
when .they ^j>e jthe focus '-p'erson or center of, 
attention. 

: ^ 



(2) Draw out: 



\ 



The jptheA t;wo' people ask questions to draw out 
the focus\ person. The questionsf should help. 
the focus ) pjerson explain his or heir ide^s. l!he 
questions should help keep the £-o<fus person on 
the subject. If the focus person feelS the- 
question is not fielpful, ^he or sb^ may say so 
with such statements as: J 

"that's off the subject." / 
"Tell ho,w^ you feel when it's your turn."^ / 



(3) Accept. 



The two questioners should try hard to 
understand the focus person's point of^vlew. 
They do not have to agree with It, but they* 
tDust accept his or her right to say It. 
They should encoSrage him or her with: 

"I understand whfft you are aaylng." 
"I Understand why you feel that way." 
nods and smiles. k- " 



Explaiivthe procedure of tfie.^ame.. The focfis personals "It" 
TltJt ^o iplnutes.^- .The other two people afj?. asked to listen 
to the/y4t" per^n, not to talk except to ask questions 
that will help "It" explain/ At the end of the twcy 
mlnute^^, the other two people try to ^retnember what the 
"It" person said an epe£^t It 'back to him. (This obviously 
calls for listening effort and concentration.) 

Each focus person will spend the two minutes speaking on ^ 
the topic, "My Dream House".. • ' 

'H Adaptation . . 

U^e this Game of It format to give children ^practice 
solving mat:h word .problems. 



Use It also when emotions are running high — when they 
all want to express their oplnlonfib^on heated topics. 



Use "My Dream House" ^s a Decislo^iyittie or learning 
center Independent activity. Haye the* students 
find magazine pictures of rooms ffiat They like. 



The ^Career Education ooncept of this activity 
might enter the academic curriculum along with 
any of the following subject matter concepts* 
The actiylty can also be used to Intrpdi^ce 
the concepts* 



GRADE TWO 
Math 

1. Linear measure \ljach, foot, and yard 

2. Geometry: squar^e? rectangle, triangle, 
circle, straight li1fte^*^^lBnd "square 
corner 

3. Interpretation of a ch^rt or diagram (Use 

house plan or blueprint.) 



Soj ^^ial Studies 



1. Expression of jdeas Important to self 

2. Taking turns ^ 

3. Different Jiomes found in North America 

4. Jiilorth America: continent, countries, 
^ 'cr^ans , and c 1 ima t e 



Health : ' 



1. Importance of friendly, outgoing 
attftudes toward others 



•Science 



1. Weather and climate' valriat ions in Norths 
America ^ 




.continued 



GRADE THREE 
Math 

1. Using a metric^ ruler 

2. Writing fractions 

3. Measuring objects to the neHfest 1/2 inch 
and 1/4 inch 

4. Comparing , simple fractional numbers: 
greater than > , less than < , and is 
equal to = 

r\ " ^ 

Social Studies ^ 

1. Location of cohtinents 

2. Location of oceans 

3. Dwellings of people in different cultures 



GRADE FOUR 
Hath 




1. Nuberator 

2. Denominator 

3. Mixed numbers! 

41 Selection of -a^^^E<ipriate measurement in- 
strument 

.5. Linear units of metric measurement 

6. Geometry: point, line, line segment, ray, 
angle, plane, right angle, obtuse angle, 
and acul^^ngle 

7. IPerimetei^ triangle, square, and rec- 

. tangle ^ 
8» Area: square, rectangle, and triangle 
9. Formula used tolfcolve simple word problems 

^ ■ ■ ■ ' - . / ^ ■ •. 

ocial Studias 



1. Map symbols 

2. Map scale: measuring distance 

3. Psychalogical effects of color and examples 
of this ^principle in public buildings 



1 



TASK^DIRECTIQNS - ^ 
Go through the f ollowing ^activity and along the left-haftd 
margin write in adaptations that would be necessary for yotl to 
adapt this activity for your classroom, 



ACTIVITY THREE: LIKE-DISLIKE CONTINUUM K-1 

EDUCATORS' INFORMATION 

Subject Matter Area Language Arts, Social Studies, Health 
Class Grouping Whole Class ' , ^ - 

Total Time 'One class .per^d s 

Concepts and Vocabulary ( Like, dislike, feelings, ideas, opinions 

Educator s Preparation Tasks Draw a smiling face on one paper . . 
and^ a frowning face on another. J^ost them at opposite ends 
of a wall or of the chalkboard. , / 

»^ . ' / • • * ' 

Mater ialp /Resources None 

Skills Listening, comprehending, applying information to oneself 
PROCES>S . 

•5 

a. Begin this activity by asking some voting questions of the 

students. They can show like by raising their hancjs oj dislike 
by not raising their handis. Have them raise their hands if ^ 
they like : * , ' 



-dhocblate milk 
-helping at home 
-television cartoons 
-spiders 
-raw carrots 
-doing exer^ses 
-pork and l^As 
-baseball 
-bugs 



-playing with friends' gr 
-hot dogs ^ 
-having stories read aloud 
-cats 

-drawing pictui:es 
-singing fj/ 
-hearing^ angry . .peopM^flghfc/^ 
-ice creaA 5 % 



b. 



Direct 'their attention to the smiling and f rovnin"^ ^f aces, '^ou 

will ask the questions again. To show they like something, 

they will stand under the smiling face. To show they do not like 



r 
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it they' will stand under the frowning face. They can also 
stand in the middle to show that tbeir feelings are somewhere' 
between like 'pnd dislike > They can stand anywhfere along the 
litie to show a whole ran&e of feelings. 



Ask for ten studeilts to come and stand on the line to show how 



they feQl about: ^, 



-chocolate milk % 
-helpfhg at home 
^television cartoons 
-fepiders 
-raw carrots 

-doing exercises ^ ^ ; ^ 

IJave theie students return to their seats. 



Ask for aixotker ten student's to place themselves 6nf»the line 
to show how qhey feel about? 

. -pork anfe:,b^tis" 



-basebaJLl 



-bugs 



V 



■ \ 



-hot, dogs \ 'rY 

-having stories 'rl&ad ^loua C 
- -cats \ -J 

\ 

Have thesaa^^tudents return to their seats. 



^sk those remaining to place themselves^lp^; the line to show 
how they feel about: 



-drawing pictures 

-singing ^ 1* 

-hearing angiry people fight ^ H':; 

-ice cream 

■ k 

-playing with friends.^ 



In closing^ help the students arrive at some conclusions about 
their opinions and ways to express ""them. Some of the cbnclu- 
sions are presented f|pr you: * V 



(1) People have different opinions 'or feelings about 
something; 



(2) We don't all like everything. 

(3) We don't all dislike everything. 

(A) We^oh't always have strotig feelingia about something. 

(5) We may have any opinion we want! 



Define nqn-verbiil expression as showing how we feel without 
using words'. Tell them ^hey have just u'sed two methods of 
non-verbal e3^ressicM: raising hands and placing themselves 
on the continuum. Together, list other means of non-verbal 
expression,; such 'as g'estuT'eQj Iiad^ and facial 

expr^ssiort^" " - ^ - • " : ' . 



J- 





Adapting 



TASK DIRECTIONS 
Go through the following activity and along the le^ft-hand 
margin write in adaptations that would be necessary for you to 
adapt this activity for your classroom* ^ 



ACTIVITY THREE: SIX BEES ^ 2-4 



EDUCATORS' INFORMATION 

4 . " ■ ' " ' ^• 

Subject Matter Area Language Arts, Art - 

ClAss Grouping Whole class 

, Total Time Two or three class periods 

Concepts and Vocabulary Good listener, prepared, confident, 
opinion, sincere, understandable, tactful 

Educator's Preparation Tasks Duplicate for each learner a copy 
of Resource section pages 86 and 87 . 

Materials/Resources Two 'sticks for each learner about eight 
j*. ^ inches' long, crayons, paste, scissors*, pencils ^ 

Skill6' Abili^lL to relate information toi oneself 



PROCESS 



Call attention -^o tfie friendship wallScomic pages relating 
to CQfiveja^Hon (see* ACTIVITY TWO: FRIENDSHIP WALL COMICS), 

-Page ' 2 B?^pVeasant. \ 
-Page 3 Be ihterested in what other people are doing,. 
-Page 5. Try to avoid remarks that hurt others. 
-Page 19 Like and feel gppd about yourself. ^ 



Explain that con^iiers^tion. ha^Xwo parts: listening and sneaking. 
Today we are going to learn some speaking skills.' These skills 
shquld help us to say wh^t x^d" fa^ink . To help us Sfeam t;hese 
skills we are going to use J?X^'s, ^Direct their atten^on f * 
to the chart. As; you read) eac^ Ttem, asl^the learners to * 
help j)rovide examples. / , • ^ \ 



1. Be a good listener. Then others will listen to you. 

2. Be prepared. I^ow what you're talking about. 

3. Be confident. lYbu have a right to your opinion. 



4. Be sincere. M^an what vou sav. ^ 

5. '^Be understandable. Say what you mean and say It clearly. 

6. Be tactful. S^ay something the way you would like to hear lt« 

Explain that tj;^ will be making scroll movies of slx^cene^ 
from the^j?--llves. The movie frames have been preparecu They 
are tp^^ke drawings of occasions from thei^r >own lives when 

used one of ^the reminders to help them speak up. If 
no such occasions come to mind, they may m&ke them up. ^ 

Explain the sequence of steps on the top of ResourcQ;^ag^i^6-87 . 



Allow necessary time for completion. 
Adaptation V 



This activity can be completed by students In 
their Qpare time or used as reading s^tworkw 

Then process the activity by assembling the children In small 
groups. The le^i^ers can ^hen take t^mis showing their 
"movies" and explaining them. 



Extend this to other language arts activities. 
Use 'it as an introduction to homonyms . . (Two . 
words sound alike, are spelled differently, 
and mean different things.) 



Use it also to introduce puns . Youngsters of- > 
this age are ^reat punsters. (A pun is a play on 
a wor^^. ) tn greeting cards the wrong meaning* of a 
word is often .the subject of the illustration. ^ 
Set up a lemming statl^on %here tli^ can design 
greeting card^ using pun's. Let them display 
th6ir fihis'he^ products. ■ ■> , 



1. "Cut. • 

2. Paste strips together, 

3. Draw and color. 

4. Paste the long strips to sticks. 



Suggested fdr use with 
ACTIVITY THREE " 



Put paste in this box. Attach this to your stick. 



SIX "BEES" I HAVE USED 




1. Be a good listener. 



Then others will listen to you. 



2. Be prepared.^ 



.Know what you're talking about. 




— Be confident.,* 



. > -You have' a rigTT^t^^aii^ ^p.inion. 



- 4 



T 



Sugge^jted for use with _-f 
ACTIVITY THREE * 



/Put paste In this box., 'Attach this strlb to the other one/ 



4, Be sln^re. 



> 



Mean what you say. 





5. Be understandable. 



Say what you me^n and say It clearly. 



6. Be tactful. 



Say somethitig the way you wbip.d like to hear it. 



Put paste iti this box.- Attach thi^ to your other stick. 




i 



TASK DIRECTIONS 
o through the following activity and along the left-7harid 
margin write in adaptations that would be necessary for you to 
adapt this activity for your classroom. 



ACTIVITY THREE: 



^I" MESSWIES- 



5-6 



EDUCATOR'S INFORMATION ^ 

Subject Matter Area Language Arts 
• Cla ss Grouping Five small groups 

Total Time Three class periods 



/Concepts and Vocabulary Relationship, friendship, mutual respect, 
words that label feelings, synonyms, dictionary, thesaurus, 
specific behavior, problem ownership 

Educator's Preparation Tasks /Read through the'entire activity. 
Prepare the chart described in (d) above. Read Gordon, 
.1970, Chapters 6 and ^(^ptiortal) . 

Mat eria ls/Res ources Five long strips of adding machitpe paper 
or j^^omething similar, five paper sacl^A, scissors 



Skills Listening, comprehending, relating infomation to oneself, 
speaking, group work skills * . 



Fnfuse this Career (Guidance concept witlV any or all 
of tHe follif)wine "language Arts skills: 



)f tHe fol|if)wing "language Arts skills 



-synonyms 

"^deve lop ing vocabulary 

-slang 

-idioms 

-spelling^ 

-use of 3irtionari^ 
-use oi^ Lliesaurus 
- cat ego r^zang word^ 



■A 



IlAND(JUT"//8 



llOCESS 



r 



For this first class period divide the students into^ive smaiM 
groups. Select a volunteer to be recorder for each group. 
Give to each- recorder .a long strip of paper (adding machine 
tape wbuld do nicely) on whlqh they are. to brainstorm a 
lis-t of words which describe feelings. Introduce the word ^ 
synonym ;' a word having the same or nearly the same meaning. 
^Participants can look synonyms of the brainstormed words 
when they get- stuck. This is an excellent opportunity to 
review the use of a thesaurus. If you ha4e enough, give a 
few thesauri and dictionaries fo each group. Have each ^roup 
cfmpile a list of words tha^t describe feelings. Allow 10- 
15 minutips. Then have- each recorder read the group's list 
aloud. When finished, develop with the students the idea that 
there are many words which can be used to describe our 
feelings. " ^ \ 



For this next class period, you will cut the addirtg machine 
tapes into small paper strips with one word on ^ch strip. 
Divide the strips equally among five paper sacks.' Arrange the 
students j.n their original small groups from (a) a5b6ve. Each 
student will draw a strip. from the sack and wilT try to think 
of a situation whe're he or she could have had, or 'did have, 
that feeling. The student will use that word in an "I" . 
messa^ge. He oi she will alpo state in that sentence the 
situation related to the feeding'. The sentence will be: * 

"I feel/felt / because 

Allow each studentljj^noup^ of turns. 



Now have the students imagine themselves expressing a feeling 
to a- family .member or good friend — someone with whom they 
share mut uaJL^spect . They will again draw a feeling >/ord 
label from tt^Fsack. This time they are to imagine that the 
, feeling was caused by a behavior or an action of the other 
person. The student will use the word in an "I" message and 
will name a spjeclfic behavior or action of the imagined person 
as the cause of those feelings. The sentence to complete is: 
feel/felt* be'cause you . " 



T[ie t'eai^her may need to be alfert to wo rds 
tha t cause p roblems . In this c'lse , t h^ 
student may drai^^ a different strip. 



I 



:ess the ^activity .})y givinja; information about when "I" 
messages ar<^;appropriate. "I'^ use them when ^'I" am the one \ 
who. is upsetj when '''l" own the problem. No^one else in the 
TTeiatianship feels upset; "r'^^ownvthe- problem. When I can 
'say "Th-e .problem is mine ," that's' when I use- att^l'I" message 
to express my problem or upset .feelings. Thes»l&ssag^es ar^ 
helpful, to people who respect and care about eacR other. Xhey 
dpn't work very Well with peqple who doii/.t ^are about one ^ 
another 3md who don't have a relationship of^ respect. Now ^ 
tell the' students that "JM messages take practice, effort, 
and 3t)me risk. ^ »• ^ ^ ^ 



Imagijie Joe and Tr^cy ^standing in the^ hall by th^ open locker 
they', share. For no apparent reason Joe says to TracjR "You 
ar§ a smelly, rotten stinkbug!" and walks away angrily'. ' \ 
Tracy has no idea why Joe sdid that i^t 'yells after him, "So 
are you!" Now they* re both upset, and neither Jcnows why. 

•-^^ . ' '. • ■ 

Let's start again with this little scene and pretend that 
Joe^^ses an "I" message in the^hall by the opfen locker they : ^ 
share. Joe says to , Tracy, "I feel like throwirfg up because 
moldy tennis shoes make me sick." The "I" fllssage accomplishes 
^wo things: 



(1) "\Joe feeJ^s better because he. took* care of his 
^ own need to express his^ upset -feelings. 



(2) Tracy has a chance to -change. his ^behavior \|take 

;the tennis shoes home for a -washing) if he chooses 
to do ^so. . ' ' • ' 



Ask students to think of other advantages and problems of 
cfelsPkg "I" messages. Urge them to try the^ "I" oiessage with 
family and friends and to use it when' they have a problem. 
They can write thei/r pros and cons' in';l)ecislon Time on a 
chart which you have labeled: ' . 



'I" MESSAGETS-^- 



Advent ages 



Problems 



Leatre the-rhaim up for several' weeks. You add to It also. 
Then you may want to spend, a few minutes reviewing t^e ^ 
information in (d) above. ' ^ . 



Save the 'five, sacks of feeling word labels iot 
a* subsequent actljj^ty. 



4^ 
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